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In this report the Academic Standards Committee (ASC) brings to Senate its evaluation and recommendation
on the following items:
A. ARTS - Double Majors Programs — Exception to Senate Policy #2: Program Balance

PERIODIC PROGRAM REVIEW - Creative Industries — The Creative School

PERIODIC PROGRAM REVIEW - Professional Communications — The Creative School

PERIODIC PROGRAM REVIEW - History — Faculty of Arts

CHANG SCHOOL - Certificate Discontinuation for Advanced Applied Digital Geography and GIS
CHANG SCHOOL - Certificate Discontinuation for Advanced Architecture

CHANG SCHOOL - Certificate Discontinuation for Design Management

TRSM - Modifications to the Real Estate Management Minor
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A. ARTS — Double Majors Programs — Exception to Senate Policy #2: Program Balance

Introduction:

The Faculty of Arts is seeking a program exception balance for all double-major programs listed here:
e Criminology-History

Criminology-Politics and Governance

Criminology-Sociology

English-History

English-Philosophy

History-Philosophy

History-Politics and Governance

History-Sociology

Politics and Governance-Sociology

Rationale:

The Faculty of Arts is requesting an exemption in program balance for its nine double major programs. As shown
in the chart below, the current double majors exceed the program balance for Core courses by a single course,
with 31 courses instead of the maximum allowed under the current policy, thatis, 30 courses out of 40 (75%).
The number of Open Electives in the double majors is 3 whereas program balance requires at least 4 courses out
of 40 (10%). In 2015, program balance required 50-75% Professional courses; 10-40% Professionally-related
courses and 10-15% Liberal Studies. In 2019, with Policy 2, the required program balance was modified to 60-
75% Core; 10-25% Open Electives and 10-15% Liberal Studies. Neither the maximum for Professional/Core
courses nor the minimum for Professionally-related/Open electives has changed. Consequently, the imbalance
has existed since the creation of the first double major programs in the Humanities (ENG/HIS, ENG/PHL,
HIS/PHL) in 2016 and the creation of the second wave of double major programs in the Social Sciences and
Humanities in 2020.

The Academic Standards committee thoroughly reviewed the double major proposals of 2015 and 2019 and
approved them, accepting the adjustments needed to accommodate double majors within a 40 course
undergraduate degree program at Ryerson.



While the double majors program imbalance is slightly anomalous for Ryerson, it is the academic norm for
double majors to have reduced electivity (see comparators). The Ryerson Faculty of Arts double major programs
require 13 courses in each of the disciplines represented in the double major in order to be credible as majors
(honours), which generally require from 14-18 courses at most universities. For example, an English Honours
major at York University requires a minimum of 48 (=16) credits in English. At the University of Toronto, double
majors must include at least 6-8 (= 12-16) courses in each discipline but all Humanities double majors require at
least 7 (=14) discipline-based courses and a double major in Criminology and Sociolegal Studies requires 8 (=16)
disciplined-based courses in the first major. Because the Faculty of Arts wishes to ensure that students in double
majors will receive a strong grounding in both majors and can be considered for graduate studies, we consider it
very important to have at least 13 courses from each discipline. The precedent already existed in the Faculty of
Arts in the undergraduate program Arts and Contemporary Studies, where the disciplinary options in English,
French, History and Philosophy all require 13 discipline-based courses. The inclusion of 13 discipline-based
courses in each of the majors making up the double major, while at the lower end of the scale, is supported by
undergraduate norms elsewhere.

In the double majors proposal of 2015, it was calculated that the double majors “professional” category
included 26 discipline-based courses. However, under Policy 2, Core courses are interpreted to include all
required courses or required elective groups that are not Open electives or Liberal Studies. The irregularity in
the number of Core courses in the Faculty of Arts double majors, with 31 Core courses rather than the program
balance maximum of 30, is due to the combination of the 26 discipline-based courses with the course
requirements of the first year Arts Common Platform, which was established to ensure maximum flexibility so
that students could explore different disciplinary options and transfer from one Social Science or Humanities
program to another at the end of first year without any “non-applicable” courses. The Common Platform
requires that students in single majors take 4 Core electives from Table | Social Sciences and Humanities outside
their major and that students in double majors take 2 Core electives from Table | as well as 3 core competency
courses that support almost all Faculty of Arts programs: SSH 105 Critical Thinking I, SSH 205 Academic Writing
and Research and SSH 301 Qualitative methods in research design. From a total of 26 discipline-based courses in
two areas, this brings the number of Core courses in the double majors to 31.

Although the double majors do not meet the norms of program balance at Ryerson, the curricular requirements
are based on sound pedagogical principles. One of the primary goals of program balance is to limit
internalization within a single program. Under Policy 2, Open electives, which students may use to deepen their
knowledge of their own area of study or explore other disciplines, allow a certain degree of internalization but
make this a matter of student choice. The same goal of a balanced curriculum is met in the Faculty of Arts not
only by the first year Common Platform, which requires students to take Core elective courses in the Humanities
and Social Sciences in areas other than the two majors, but by the double major structure itself, which prevents
internalization by requiring a focus in more than one discipline. If the student were pursuing a single major,
many of the courses taken in the second discipline area would be the equivalent of general electives at most
universities. Students who opt for a double major exercise their freedom of choice by pursuing studies in a
second discipline, thus gaining greater depth in two disciplines and eschewing the narrow academic
internalization that the policy seeks to avoid. A reduction in the number of Open electives from 4 to 3 is a
reasonable trade-off under the circumstances.

The Faculty of Arts double majors thus meet the spirit of Policy 2 and its intent to limit the percentage of “Core”
courses in order to grant students greater electivity, while at the same time limiting electivity in order to ensure
sufficient depth in each of the majors making up the double major. The Faculty of Arts double major model was
proposed to the Academic Standards Committee and Senate in 2015 and in 2019 and was deemed sound. It is



on this basis that the Faculty of Arts petitions Academic Standards and Senate to allow an exception to the
standard program balance, with 31 Core courses and 3 Open elective courses in the double majors.

With regard to program objectives and learning outcomes, in the Faculty of Arts, the Core required courses of
the double majors mirror the Core required courses of the single discipline majors with minor exceptions (see
attached original proposals), although the number of discipline-based Core Elective courses in each major is
reduced. In some cases, there is an overlap in Core required courses from each major; this is the case for
example in the double majors in the Social Sciences where students don't take the social science research
methods courses for both majors, in order to avoid repetition while ensuring that learning outcomes are still
met; for example, students in the Sociology and Politics double major take POG 230 or SOC 411, not both. The
double majors were designed to meet the same learning outcomes as those found in the single discipline
majors. Based on this principle, in 2020, the Academic Standards Committee and Senate agreed that the Faculty
of Arts double majors should be granted the same Honours status as the single majors that make up the double
majors.

Was this information in the original proposal?

The original proposal for double majors in the Humanities in 2015 did address the question of program balance
but did not calculate Core electives as set out in Policy 2. The table indicated that the double majors had 65%
Professional courses or 26 courses, taking into account the 13 courses required from each discipline or major.
This did not take into account the required core competency courses, SSH 105, SSH 205, SSH 301, as well as the
2 required Table | course electives of the Arts Common Platform, which totals 31 core courses. At the same
time, the previous interpretation of program balance underscores the reality that in most university programs,
Table | Social Science/Humanities non-discipline-based major electives would likely not be considered part of
the major or double majors but would be general electives.

The second proposal for double majors in 2018 (see attached) included Humanities double majors, Social
Science double majors and mixed Social Science and Humanities double majors. Here the program balance was
calculated somewhat differently (p. 18-19). Professional or core courses included the 13 courses in each major
as well as 3 required core competency courses (SSH 105, SSH 205, SSH 301) for a total of 29 (72.5%) of the 40
courses. Professionally-related (Open elective) courses were interpreted to include the required 2
Humanities/Social Science electives from Table I; 1-2 required non-Arts electives (Table Ill) and 1 PR/OE from
Table I, Table Ill, Major 1 Table IV or Major 2 Table IV for a total of 5 (12.5%) PR/OEs. In fact, under Policy 2, the
Social Science and Humanities elective group constitutes part of the Core courses and the total countis 31
courses. Nonetheless, as shown above, this slight imbalance is justified by the pedagogical strengths of the
double majors and the proposal was accepted on its merits by Academic Standards.

1. Information on comparator programs at other universities with similar curriculum structure constraints.

It is difficult to make meaningful comparisons regarding double majors since both the nomenclature and the
structure of such degrees vary from one university to another and, within a single university, from one
department or faculty to another. Such degrees may be referred to as “double majors” (York University and
University of Toronto) or “combined degrees” (McMaster). In addition, other universities do not begin the
required course count until second year, although they generally require at least one course in the major
discipline to enter the program, which | have included in the overall count. However, it is clear that double
major programs inevitably imply reduced electivity in comparison to single discipline majors. Some
representative examples include:



McMaster University
https://academiccalendars.romcmaster.ca/preview program.php?catoid=41&poid=21970
https://sociology.mcmaster.ca/programs/combined-honours-in-sociology-and-another-subject-b-a

Honours degree in History:
120 credits: 54 (=18 Ryerson) credits in History; 66 (=22) electives

Combined Honours (e.g. History and another Humanities subject)
120 credits: 36 (=12) x 2 required credits in each major + 48 (=16) electives
Combined Honours degree: Humanities + Social Sciences may require more credits

Honours degree in Sociology:

120 credits: 45 (=15) credits in Sociology + 75 (=25) electives outside Sociology

Combined Honours (Sociology and another subject)

120 credits: 39 (=13) required credits in Sociology + 36 (=12) required in second major + 45 (=15) electives

University of Waterloo
https://uwaterloo.ca/arts/undergraduate/majors-and-minors

Honours BA degree requires 40 overall credits
English Honours degree: 17 credits in English + 23 electives (can be majors or minors or general)
Honours double majors, each major requires 16 courses in the discipline = 32 courses + 8 electives

York University
https://www.yorku.ca/laps/en/en/degree-options-requirements/
https://www.yorku.ca/laps/soci/undergrad/degree-options-requirements/

Honours BA in English

120 credits: 48 (=16) credits in English; 21 (=7) credits General Education; 18 (=6) credits outside English; 33
(=11) “free choice” credits

Honours BA double major in English and History

120 credits: 48 (=16) credits in English; 42 (=14) in History; 21 credits General Education; 9 choice credits

Honours BA in Sociology

120 (=40) credits: 48 (=16) in Sociology; 21 (=7) credits General Education; 18 (=6) outside Sociology; 33 free
choice credits

Honours BA in Sociology and History: 120 (=40) credits: 42 (=14) in Sociology; 42 (=14) in History; 21 (=7) credits
General Education; 15 (=3) free choice credits

University of Toronto
https://artsci.calendar.utoronto.ca/hbahbsc-requirements

Honours BA in the Faculty of Arts and Science: 20 (=40) credits

Students may choose between a specialist program with a single major; double majors or a combination of 1
majors + 2 minors

Specialist program: 10-14 (=20-24) credits, depending on the discipline

Double majors: at least 6 (=12) courses in each of the double majors; majors are considered to consist of 6-8
(12-16) courses, depending on the discipline, out of the 20 required courses.


https://academiccalendars.romcmaster.ca/preview_program.php?catoid=41&poid=21970
https://sociology.mcmaster.ca/programs/combined-honours-in-sociology-and-another-subject-b-a
https://uwaterloo.ca/arts/undergraduate/majors-and-minors
https://www.yorku.ca/laps/en/en/degree-options-requirements/
https://www.yorku.ca/laps/soci/undergrad/degree-options-requirements/
https://artsci.calendar.utoronto.ca/hbahbsc-requirements

Majors in English, History, Philosophy, Political Science, Sociology all require 7 (=14) courses in the discipline;

Criminology and Sociolegal Studies requires 8 (=16).

2. Atable showing the degree to which the program(s) vary from Senate Policy, as follows:

Senate Policy 2: Expected | # Coursesin % Courses in
Range (%) Program Program
Core Studies
. . 60-75 31 77.5%
(required + core elective)
Open Electives 10-25 3 7.5%
Liberal Studies 15-20 6 15%
Total 100 40 100

Required Approvals (documentation to be included with proposal):
e Department/School/Program/Faculty Council(s) for endorsement;
Criminology: October 26th
Politics and Governance: October 22nd
English: October 19th
Sociology: October 5th
Philosophy: October 8th
History: October 4th
Faculty Dean of Program Department/School, for endorsement: November 15, 2021.
Academic Standards Committee (ASC), for assessment and recommendation to Senate; and
Senate, for approval.

Recommendation
Having satisfied itself of the merit of this proposal, the Academic Standards Committee recommends: that
Senate approve this exception to Senate Policy #2 — Program Balance.

B. PERIODIC PROGRAM REVIEW - Creative Industries — The Creative School

In accordance with the Institutional Quality Assurance Process (IQAP), this final assessment report provides a
synthesis of the external evaluation and the internal response and assessments of the undergraduate Creative
Industries program. The report identifies the significant strengths of the program, together with opportunities
for program improvement and enhancement, and it sets out and prioritizes the recommendations that have
been selected for implementation.

The Implementation Plan identifies who will be responsible for leading the implementation of the
recommendations; who will be responsible for providing any resources entailed by those recommendations;
and timelines for acting on and monitoring the implementation of the recommendations.

SUMMARY OF THE PERIODIC PROGRAM REVIEW OF THE CREATIVE INDUSTRIES PROGRAM

The Creative Industries (CRI) program submitted a self-study report to the Vice-Provost Academic on October
27, 2020. The self-study presented the program description and learning outcomes, an analytical assessment of
the program, and program data including the data collected from student and alumni surveys along with the
standard University Planning data tables. Appended were the course outlines for all core required and elective



courses in the program and the CVs for all faculty members in the Department of CRI and other faculty who
have recently taught core courses (required and/or elective).

Two arm’s-length external reviewers, Dr. Elizabeth Evans, Interim Provost and Vice President Academic, Mount
Royal University, and Dr. Stuart Poyntz, Associate Professor, School of Communication, and Director of the
Community Engaged Research Centre, Simon Fraser University, as well as one internal reviewer, Dr. Christopher
Evans, Professor, Dept. of Chemistry and Biology, Ryerson University, were appointed by the Dean of the
Creative School from a set of proposed reviewers. They reviewed the self-study documentation and then
conducted a virtual site visit via video conferencing (Zoom) on January 11, 12, and 14, 2021.

The visit included meetings with the Vice-Provost Academic; Dean and Associate Dean (Undergraduate
Education & Student Affairs), The Creative School; the CRI Chair, a faculty member of the PPR team, the School’s
Administrative Coordinator, and the Chief Librarian. The Peer Review Team (PRT) also met with several
members of the CRI program, including staff, students, and faculty members. In total, over 4 hours of the visit
were devoted to discussions of curriculum, program structure, program management, etc.

In their report, dated February 15, 2021, the PRT provided feedback that describes how the CRI program meets
the IQAP evaluation criteria and is consistent with the University’s mission and academic priorities. The main
areas of strength identified by the PRT include:

e This unique, interdisciplinary program is strong and delivered with exceptional efficiency. The modular
structure provides a lot of flexibility and choice, which the students value.

e The curriculum is current, aligns with the institution’s plans and has societal relevance. It supports both
the program’s stated learning outcomes and the University’s degree level expectations in appropriate
ways and at appropriate levels.

e Teaching modes and evaluation paradigms are diverse and appropriate. Considering the program only
launched in 2013, it has proven itself and made a positive impression.

e The program curriculum is delivered by a small but highly dedicated and passionate faculty group. The
faulty are well qualified to deliver the program. They are, in turn, supported by a small, highly efficient
and committed staff team. The staff feel a strong connection to the program and staff turnover is
essentially nil.

e The exceptional quality of the Cl students is also a testament to the program’s strength. The Cl students
have the second highest intake average among all undergraduate programs at Ryerson. They are
students who would be accepted in any program at any institutions, and yet they choose Cl. In addition,
the retention rates of these students in the program year-over-year are high and graduating CGPA
values are solid.

The PRT also identified areas for improvement, such as:

e Faculty, students, and alumni have all noted some repetitiveness in the curriculum. The program has
made suggestions on how to deal with this in their recommendations. In particular, their plans to
reconsider the laddering of the CRI and business courses will help with this concern.

e Notall LOs are as well supported as they should be and at least one seems overly ambitious. These are
noted above and in section 4.3, below. The role of the internship in the curriculum should also be
articulated more extensively.

e The complexity of managing the modular curriculum is an area that needed to be attended to. Currently
the efforts of an exceptional individual makes everything work, but a more sustainable approach should
be developed.

e The SWOT cites lack of vision as a weakness. The PRT prefers to see this as a need — and opportunity —
for the program and School to clarify their identities. The School and program have been in start-up



mode since their inception and the time has come to move to a more mature phase. Part of this is to
hone the identities of both.

The Chair of the Creative Industries program submitted a response to the PRT Report on May 12, 2021. The
response to both the PRT Report and the Program’s Response was submitted to the Vice-Provost Academic by
the Dean of the Creative School on June 8, 2021.

The Academic Standards Committee completed its assessment of the Creative Industries Program Review on
November 4, 2021. The Committee indicated that a thorough, analytical and self-critical program review was
conducted. The School integrated into the implementation plan feedback from students, alumni, employers
and peer reviewers, and outlined a comprehensive plan for program enhancements moving forward.

The Academic Standards Committee recommends that the program continue, as well as provide a one-year
follow-up report, as follows:

1. The mandated One-Year Follow-up Report be submitted by June 30, 2023 to include:
a. Updates on the status of the initiatives outlined in the Implementation Plan.

Presented to Senate for Approval: March 1, 2022
Start date of next Periodic Program Review: 2026-27
SUMMARY OF THE REVIEWERS’ RECOMMENDATIONS WITH THE PROGRAM’S AND DEAN’S RESPONSES

RECOMMENDATION 1. Strengthen Program Identify — The program has had an excellent start-up period and
must now enter a new phase of maturation. The program can and should become a thought leader with
respect to the creative industries. It can and should become the focal point of Toronto centred research and
training about the creative industries. One concrete step in this direction would be to host an international
conference on creative industries themes.

Department’s Response: The School agrees with the recommendation to strengthen our identity. Our challenge
at this time to relate to the recommendation has been the time and resources needed to develop thought
leadership such as a conference. As we work on Recommendation #3 to this may provide the time to strengthen
the program and grow the faculty.

Dean’s Response: Both the PRT report and the CI-SS identified several ways to aid the School’s transition from
start up to maturation. Targeted strategies included D) initiatives to celebrate and build upon Cl research, E)
development of a 1-year graduate degree, F) a review of marketing strategies, writing overviews of each
program module and G) rejuvenation of the Program Advisory Council. Regarding D) building upon Cl research,
the PRT suggested that the School host an international conference on creative industries themes
(Recommendation #1), this was congruent with Recommendation #9 in the CI-SS, to build a stronger research
culture. This plan would be considered by the Dean’s office once we return to post COVID normalcy routines.
Given current faculty workloads, the Dean’s office suggests that conference planning tasks and applications for
external funding be embraced by a faculty member on sabbatical to ensure the proposed conference may be
hosted in a way that is sustainable and financially viable.

RECOMMENDATION 2. Strengthen the EDI Content of the Program — Cl already has made strides to embed EDI
ideas in its curriculum. This is an excellent foundation for further building. Cl might — for example — become a



leader in the intersection of identity and the creative industries. There is real potential, for example, as it
relates to the resurgence in areas of indigenous creativity (art/literature/music etc.) we are seeing right now -
particularly amongst urban indigenous communities in the Toronto region and across the country. Recent
developments related to indigenous research and education across campus (e.g., the Saagajiwe incubator for
Indigenous art, storytelling and research creation within FCAD, the Yellowhead Institute in the Faculty of Arts)
might be natural places to collaborate and to seek advice on this idea.

Department’s Response: The School has started to take steps towards the strengthening of EDI content by:
forming an EDI working group composed of staff and faculty and, in parallel, working with an external
consultant to solicit student and alumni feedback related to EDI. The report from these consultations is being
used to continue the conversation and plan next steps. The committee will work to make recommendations and
support EDl initiatives for the School. Both the committee and faculty will be working toward increased EDI
touch points within the program. With regards to the specific suggestion made by the reviewer related to recent
developments and indigenous research and education, it is a starting point the faculty will consider.

Dean’s Response: The PRT also recommended (Recommendation #2) that the EDI content of the program be
strengthened, targeting areas of identity and creative industries as well as Indigenous creativity, these aims
might be approached through dedicated learning outcomes. The School’s response to implementing this
initiative includes creation of an EDI working group composed of faculty, staff, students and alumni to develop a
plan to integrate EDI into the curriculum.

RECOMMENDATION 3. Strengthen Human Resources — Although the module courses are taught by faculty
outside the School of Creative Industries proper, the core Cl faculty would benefit from additional capacity.
The core group is so small that, in spite of its incredible efficiency, it struggles to address all the aspects of the
current program. If the University expects the program to further mature, the School needs to augment its
core faculty.

Department’s Response: The program agrees with this focus on human resources. From an initial plan to have
334 students, Cl’s current enrollment is 927 students and growing through things like the addition of the new
music program students in core courses. Based on 2019-20 University Planning Office enrollment, Cl has the
most number of undergraduate and international students enrolled across FCAD. A combination of the start-up
resources and continuous growth has meant the program is always playing catch up. While a systematic review
of resources for both RFA and staff is needed, this will need to be done in 2021/22.

The program also notes that faculty resources in this department are further challenged:

e Asaprogram that does not have its own grad program, but does mostly include emerging scholars in
research intensive SRC profiles, it is imperative for the professional development of faculty that some of
their loading is done for graduate teaching, in the FCAD practice based PHD program, ComCult and,
potentially other appropriate programs, as they develop their graduate teaching and supervision
practices and connect with graduate programs and topics for the purposes of enhancing their research
programs. It is also important to strengthen these programs with nationally and internationally
recognized scholars.

e Elsewhere, Cl faculty are not exclusively being loaded on CRI courses, through super courses, course
releases and cross appointments and secondments.

e Asanew program, Cl faculty trends younger and also has been hired in relatively rapid succession. As a
result, faculty availability has to take into account possible parental leaves, but also a steady stream of
first career sabbaticals in succession and possibly in parallel. A bench is needed.



e Cl has always had a seconded chair. Planning should take into account the need to add an additional
faculty member for such future point as the chair might come from the Cl faculty and, in addition,
prepare for cover should other Cl faculty pursue seconded administrative positions as they arrive at
mid-late career status.

For the 2021/22 academic year, the program needs to look into some form of undergraduate program director
structure, it is noted that comparably sized FCAD Schools such as Fashion, ProComm and RTA all feature
“leadership groups” composed of many faculty members seconded to do administrative positions in various
roles, but Cl only has one leadership-admin position, despite taking on numerous initiatives in addition to the
highly complex BA in Cl.

Dean’s Response: The PRT report suggested that although modules are taught by other Ryerson programs, Cl
faculty would benefit from additional capacity (Recommendation #3). This is congruent with recommendation
#7 in the CI-SS. The program’s response indicates that Cl’s current enrollment of 927 students is almost 3X the
initial plan of 334. In addition, increased enrollment is expected from the new music program.

The CI-SS also includes a recommendation (#10) to create an undergraduate program director structure and a
systematic review of staff resources (#6). The program’s response also highlights other variables including
faculty loading in graduate studies (FCAD + COM CULT), and potentially the new FCAD PhD program and the
inability to load young faculty who may not be teaching due to parental leave and first career sabbaticals.
Administrative staff are key to managing the complex array of module courses and supporting initiatives related
to student experience. These variables are not insignificant to the growth of the program and the Dean agrees
that a systematic review of RFA and staff will be undertaken in 2021/22.

RECOMMENDATION 4. Reflect on and Modify LOs as Appropriate/More fully Articulate the Role of the
Internship — Most LOs are appropriate and well supported. In addition to addressing LO-related gaps
identified in the self- study, the program should consider whether LO2b may be too ambitious for an
undergraduate degree program. LO5b seems to not have an assessment method at the introductory level. The
internship is a key part of the program, but it is not explicitly mapped to LOs. A deeper analysis of the role of
the internship program component should be provided in a follow up report.

Department’s Response: This is an insightful observation by the Program Review Team. The Cl Curriculum
Committee will review and update the learning objectives. The review of the learning objectives should also be a
significant part of the program's recommendation to reladder and re-design the 11 CRI Core Curriculum and
reorganization of CRI/BSM Core Curriculum. The committee will also work with the program's internship
coordinator to map the internship learning objectives and write a report with a deeper analysis of the internship
program that reviews the student journey from year 1 to graduation.

Dean’s Response: Regarding the need to articulate the role of internship more fully (#4 in the PRT) and increase
the percentage of paid internships (#3 in the CI-SS), the School’s response indicates that it will direct the
program's internship coordinator to map the internship learning outcomes and provide an analysis of the
internship program that reviews the student journey from year 1 to graduation in a written report, an initiative
that is supported by the Dean’s office.

RECOMMENDATION 5. Evaluation of the Role of Module Courses in Delivering Cl Program LOs — The program
should reflect on the best strategy to assess the role of module courses in supporting the Cl program LOs.
Ryerson’s Centre for Excellence in Learning and Teaching can be an excellent resource for this effort.



Department’s Response: The mapping of learning objectives from the 12 different modules delivered by 8
different Schools was time consuming and not possible during this program’s first review. The PPR team agrees
that the School needs to find a way to have the modules support Cl program learning objectives. In order to
move this forward, additional expertise such as an undergraduate program director structure could help with
developing and executing a strategy to assess. Any work in this area will also include consultations with the
Learning and Teaching Office.

Dean’s Response: We support the redesign and reorganization of the curriculum and will work with the School
to present these changes to Academic Standards for assessment and approval by Senate. The School also
proposed the launch of a new module in the CI-SS, specifically one that focuses on Event and Live Entertainment
Management (recommendation #13). We support keeping the curriculum responsive to industry needs, adding
additional modules to the Cl program would require financial assessment to confirm viability. We agree with the
PRT report (Recommendation #5) that consultation with the Learning and Teaching Office would be productive.
We also suggest that the learning outcomes in the core curriculum are within the School’s control and support,
while those in courses delivered by other Schools are not. As discussed later in this document, the Dean’s office
supports an assessment of human resources in the School. As an interim measure the School might address the
obvious areas of overlap/repetition among courses highlighted in the CI-SS as the most immediate feasible
strategy.

RECOMMENDATION 6. Explore Development of a 1-year Master’s Degree in Cl — As the Bachelor in Cl program
moves beyond its start-up phase, the PRT strongly encourages faculty and the Dean of FCAD to explore
development of a 1-year Master’s Program in Cl. This would build naturally from the current BA program,
could address graduates’ interest in future training and would support the development of Ryerson’s Cl
program as a national and international leader in the field.

Department’s Response: While the faculty appreciate the suggestion for growth and graduate education, the
priority for the School should be to first catch-up with and get the human resources in place for the
undergraduate program. With the human resources in place the School can start to look at future growth like a
1-years Master’s Program.

Dean’s Response: With reference to E) development of a 1-year graduate degree (Recommendation #6 in the
PRT report), the Dean’s office suggests that graduate study in existing FCAD master’s programs be promoted to
students and that Cl faculty continue to have a presence through their teaching of graduate courses. Creating a
graduate degree specific to Cl is an initiative that may fit best in the next phase of growth in the School of
Creative Industries.

PRT’s Further Suggestions:

Suggestion 1. Categorization and Prioritization of Self Study recommendations and Implementation Plan.
The program presents its recommendations for improvement in section 9.0 of the self-study. While all of these
flow naturally from the PPR analysis, this list is quite long at 15 items. Further, the items seem not to be
prioritized. While the PRT sees value in, and supports, all of these ideas, we suggest a categorization and
prioritization of the recommendations to make the process of implementation more manageable and likely to
succeed. The advantage of the categorization is to keep program faculty and staff focused on the expected
overall impact of the suggested modifications to the program. The advantage of prioritization is to help the
program focus its efforts.

The PRT has taken the liberty of proposing a possible categorization for the 15 recommendations. The category
themes were generated by reflecting on the 15 recommendations presented by the program, as well as issues



raised in the self-study and input from the focus groups with faculty, staff, students and alumni. Each of the 15
recommendations was then slotted into one or more categories. The PRT’s hope is that this framework helps to
frame priorities within the program. Ultimately, of course, the program itself must decide on how best to

proceed with the implementation of the recommendations.

One other note — the vast majority of the plans are to be implemented within 1 to 2 years. While this timeline
seems reasonable for individual recommendations, trying to implement so many changes at the same time is

likely to be a challenge.

Recommendation

Curriculum
/Academic

Program
Identity

HR

Administrative

Physical
Resources

Student
Experience

1. Reduce module
courses from 12 to
10 and move
selection of modules
from first

to second year.

X

2. Develop dedicated
experiential
classroom space.

3. Develop strategies
to increase the
percentage of paid
internships for
students.

4. Reladder and re-
design the 11 CRI
Core curriculum for
the program. Move
CRI700 HR in Creative
Industries from 4th
to 3rd year and
CRI710 CI Research
Methodology from
4th to 2nd year.

5. Reorganization
and redesign of
CRI/BSM Core
Curriculum.
Compress the
delivery of CRI/BSM
core curriculum with
Cl and School of
Entrepreneurship.




\With that change
done re-ladder and
re-design courses to
more purposefully
work together.

6. Systematically
review staff
resources related to
servicing a larger
cohort of students.

7. Increase number
of Faculty for the
program.

8. Identify and invest
[in] programs or
services which can
add value to the
current student or
alumni experience.

9. Develop initiatives
or communications
which can celebrate
Cl research activities
and build a stronger
research culture.

10. Create an
undergraduate
program director
structure.

11. Review the
program’s
communication and
marketing strategies
to ensure the
attractiveness for
high quality students.

12. Create short
overviews of each
module to provide
students with more
background
information.




13. Create a new X
module for Event and
Live Entertainment
Management.

14. Review X
Admissions
Standards and
Optional Statement.

15. Rejuvenate X
Program Advisory
Council.

Department’s Response: While the reviewers did not highlight Curriculum/Academic recommendations, they
proposed a categorization of the 15 recommendations from the program review and created 6 categories. The
Program Review Team agreed with the initial 15 recommendations and suggested that the program may have
challenges completing all of them in the 1-2 year timeframe. Based on this recommendation, the School has
chosen to focus on three of the recommendations in the next two years, as indicated in the Implementation
Plan.

Dean’s Response: The Dean provided no additional comments to this suggestion.

Suggestion 2. Curriculum/Academic.

As a start-up program that has experienced explosive growth, the School’s curriculum and academic
programming need attention. Within the curriculum the program recommended a reduction in modules plus
the redesign of the core creative and business curriculum. Additionally it was recommended the program launch
new modules and review the admission standards.

Department’s Response: Based on the findings from the Periodic Program Review and the Program Review
Team report the School’s curriculum committee has prepared major curriculum changes for consideration by
Creative Industries School Council the FCAD Dean and Academic Standards. This reform will be submitted in
May for approval and consideration. We may need support from the Dean in order to ensure a Fall 2022 start.
From an academic perspective the School will look to launch new modules and review the admission standards
during the 2021/22 School year for implementation in the future.

Dean’s Response: \We support the redesign and reorganization of the curriculum and will work with the School
to present these changes to Academic Standards for assessment and approval by Senate. The School also
proposed the launch of a new module in the CI-SS, specifically one that focuses on Event and Live Entertainment
Management (recommendation #13). We support keeping the curriculum responsive to industry needs, adding
additional modules to the Cl program would require financial assessment to confirm viability.

Suggestion 3. Administrative.

With the explosive growth of the program's number of students course offering, the PPR identified the need to
develop strategies to increase the percentage of paid internships for students and the need to create an
undergraduate program director structure.



Department’s Response: The program agrees with the PRT team recommendation for an undergraduate
program director and for more support to help increase paid internships. If the program is going to move the
curriculum forward and assist with the logistics of module management, more resources will ensure this
recommendation is met.

Dean’s Response: Administrative staff are key to managing the complex array of module courses and supporting
initiatives related to student experience. These variables are not insignificant to the growth of the program and
the Dean agrees that a systematic review of RFA and staff will be undertaken in 2021/22.

As proposed by the program in the self-study:

1. Reduce module courses from 12 to 10 and move selection of modules from first to second year

2. Develop dedicated experiential classroom space

3. Develop strategies to increase the percentage of paid internships for students

4. Reladder and re-design the 11 CRI Core curriculum for the program. Move CRI700 HR in Creative Industries
from 4th to 3rd year and CRI710 Cl Research Methodology from 4th to 2nd year

5. Reorganization and redesign of CRI/BSM Core Curriculum. Compress the delivery of CRI/BSM core
curriculum with Cl and School of Entrepreneurship. With that change done re-ladder and re-design courses
to more purposefully work together

6. Systematically review staff resources related to servicing a larger cohort of students

7. Increase number of Faculty for the program

8. Identify and invest programs or services which can add value to the current student or alumni experience

9. Develop initiatives or communications which can celebrate Cl research activities and build a stronger

research culture

10. Create an undergraduate program director structure

11. Review the program’s communication and marketing strategies to ensure the attractiveness for high quality
students

12. Create short overviews of each module to provide students with more background information

13. Create a new module for Event and Live Entertainment Management

14. Review Admissions Standards and Optional Statement

15. Rejuvenate Program Advisory Council

IMPLEMENTATION PLAN

Priority Recommendation # 1: Modify Curriculum and Learning Objectives

Rationale:

The School has had the same curriculum since the first year of the program in 2013-14. Some key
learning during that time includes the difficulty for students to access 6 module courses, need for
re-laddering of Creative and CRI/BSM core curriculum, and the challenges with managing
curriculum relationships with multiple Schools. Also included in the learning is a series of gaps in
learning objectives.

Implementation Actions:
1. Submit a major curriculum change to address the issues identified from the Periodic
Program Review.
0 Reduce Module courses from 12 to 10.




o Reladder and re-design the 11 CRI Core curriculum for the program. Move CRI700
HR from 4th to 3rd year and CRI710 Research from 4th to 2nd Year

O Re-organization and redesign of CRI/BSM Core Curriculum to more purposefully
work together.

o0 Create new module for Event and Live Entertainment Management

O Review Admission Standards and Optional Statement

O Review course description and title for EID 100 Digital Skills International
Innovation - no mention of international or innovation as is implied by course
title.

2. Review learning objectives for the program to address gaps identified in PRT on pages (15-
17);

o LO2b Transform creative ideas into commercial products and services through
application of business and management concepts and practices applicable to
media and cultural production

o LO3b Develop strategies to access funding and investments; to facilitate the work
of artists, writers, designers and media maker

O LO5 Research

o LOG6 Project Management

O LO8 Professional Capacity

3. Role of Module Courses. Assess the role of module courses in supporting the Learning
Objectives of the program, can you find a way to map them.

Timeline:
1. Major Curriculum Change. Completed in June 2021
2. Learning Objectives. To be reviewed and re-written in 2022 or 2023
3. Role of Module Courses. Complete in 2022-23 after major curriculum changes are
completed

Responsibility for:
1. Major Curriculum Change. Led by Chair and Staff, completed in June 2021
2. Learning Objectives. Led by Chair with support by faculty
3. Role of Module Courses. Led by Chair

Priority Recommendation #2: Program Identity

Rationale:

The program has had an excellent start-up period and must now enter a new phase of maturation.
The program can and should become a thought leader with respect to the

creative industries. It can and should become the focal point of Toronto centred research and
training about the creative industries.

Cl has already made strides to embed EDI ideas in its curriculum. This is a good foundation but
the School needs to continue to diversify the student body and faculty more. The School also
develops programs to become a leader in the intersection of identity and the creative industries.




Implementation Actions:

1. Develop initiatives or communications which can celebrate Cl research activities and build
a stronger research culture.

2. Review the program's communication and marketing strategies to ensure the
attractiveness for high quality students.

3. Create short overviews of each module to provide students with more background
information.

4. Rejuvenate Program Advisory Council with representative diverse people.

5. EDI Content. Continue to embed EDI ideas into the curriculum.

Timeline:
1. Communications. Build out a plan with faculty at May 22 end of year meetings with launch
of initiative in 2022/23
Communications and Marketing. Ongoing from 2021-23
Modules. Complete for 2021-22
PAC. Rebuild for meeting in 2022
EDI. Launch initiatives in 2021-22, with ongoing initiatives and support

vk wnN

Responsibility for:

1. Communications. Chair with support from faculty
Communications and Marketing. Chair with support from staff
Modules. Chair with support from staff
PAC. Chair with support from faculty and staff
EDI. Chair with support from faculty and staff

vk wnN

Priority Recommendation #3: Strengthen Human Resources

Rationale:

Although the module courses are taught by faculty outside the School of Creative Industries
proper, the core Cl faculty and staff would benefit from additional capacity. The core group is so
small that, in spite of its incredible efficiency, it struggles to address all the aspects of the current
program. If the University expects the program to further mature, the School needs to augment
its core faculty.

Implementation Actions:
1. Systematically review staff resources related to servicing a larger cohort of students.
2. Increase the number of Faculty for the School.
3. Create an undergraduate program director structure.

Timeline:
1. Staff resources. Complete in 2022
2. Increase Faculty. Propose optimal faculty levels for the School 2022/23
3. Undergraduate Program Director: 2022-23

Responsibility for:
1. Staff Resource: Chair responsible for leading initiatives with support from the Dean office
to review staffing levels.




2. Increase Faculty: Chair and Dean
3. Undergraduate Program Director: Chair and Dean

Priority Recommendation #4: Administrative & Student Experience

Rationale:

With the explosive growth of the program's number of students course offering, the PPR
identified the need to develop strategies to increase the percentage of paid internships for
students and the need to create an undergraduate program director structure. Furthermore the
program review has identified the need to invest in programs or services which can add value to
the current or alumni experience.

Implementation Actions:
1. Develop strategies to increase the percentage of paid internships for students.
Create an undergraduate program director structure
More fully articulate the role of the internship program and its role within the curriculum.
Consider future development such as co-op or possibility for 2nd internship.
Identify and invest in programs or services which can add value to the current student or
alumni.
6. Focus on graduate employment and alumni experience.

vk wnN

Timeline:
1. Internships/Co-op. Begin initiatives in 2021-22 with ongoing development
2. Structure. Propose an Undergraduate Program Director structure for 2022-23.
3. Graduate/Alumni. Begin initiatives in 2021-22 with ongoing development

Responsibility for:
1. Internships/Co-op. Led by staff with support from Chair
2. Structure. Chair and Dean
3. Graduate/Alumni. Led by staff with support from Chair

Priority Recommendation #5: Physical Resources

Rationale:

The ClI program has no physical space of its own beyond the departmental offices and meeting
room. Classes are offered in spaces which are controlled either by FCAD or by the University. This
makes for certain efficiencies in space use — an absolute necessity at an institution with the
serious space constraints that prevail at Ryerson. Nonetheless, the lack of dedicated program
space does have one significant drawback — it makes it more challenging for students to feel they
have an academic home. This might undermine the student experience for individuals pursuing
the Cl degree.

Implementation Actions:
1. Dedicated Space. Work with university planning and the Dean’s office to identify
strategies for dedicated program space or classrooms.




Timeline:
1. Dedicated Space. Start discussions in 2021/22 for future implementation.

Responsibility for:
1. Dedicated Space. Chair and Dean

Recommendation

Having satisfied itself of the merit of this periodic program review, the Academic Standards Committee
recommends: That Senate approve the Periodic Program Review for the Creative Industries Program,
Bachelor of Arts — The Creative School.

C. PERIODIC PROGRAM REVIEW - Professional Communications — The Creative School

In accordance with the Institutional Quality Assurance Process (IQAP), this final assessment report provides a
synthesis of the external evaluation and the internal response and assessments of the undergraduate
Professional Communications program. The report identifies the significant strengths of the program, together
with opportunities for program improvement and enhancement, and it sets out and prioritizes the
recommendations that have been selected for implementation.

The Implementation Plan identifies who will be responsible for leading the implementation of the
recommendations; who will be responsible for providing any resources entailed by those recommendations; and
timelines for acting on and monitoring the implementation of the recommendations.

SUMMARY OF THE PERIODIC PROGRAM REVIEW OF THE PROFESSIONAL COMMUNICATIONS PROGRAM

The Professional Communications (ProCom) program submitted a self-study report to the Vice-Provost
Academic on November 3, 2020. The self-study presented the program description and learning outcomes, an
analytical assessment of the program, and program data including the data collected from student, employer,
and alumni surveys along with the standard University Planning data tables. Appended were the course outlines
for all core required and elective courses in the program and the CVs for all faculty members in the Department
of ProCom and other faculty who have recently taught core courses (required and/or elective).

Two arm’s-length external reviewers, Dr. Randy Harris, Professor in the Department of English Language and
Literature, University of Waterloo, and Dr. Graham Smart, Associate Professor in Applied Linguistics and
Discourse Studies, Carleton University, were appointed by the Dean of the Creative School from a set of
proposed reviewers. They reviewed the self-study documentation and then conducted a virtual site visit via
video conferencing (Zoom) on February 25, 26, March 1, 8 and 11, 2021.

The visit included meetings with the Vice-Provost Academic; Dean and Interim Associate Dean (Undergraduate
Education & Student Affairs), The Creative School; the ProCom Chair, the Undergraduate Program
Director/Associate Chair, The PPR Coordinator, the Curriculum Co-Chair, the Chief Librarian, the Subject
Librarian, The Director and Program Coordinator for the Centre for Communicating Knowledge, the Manager of
the Catalyst, the Internship Coordinator the Internship and Alumni Liaison, the Creative Technologies Lead and
the Creative Technology Advisor & Production Assistant. The Peer Review Team (PRT) also met with several
members of the ProCom program, including staff, students, and faculty members. In total, 4 of the 5 days of the
visit were devoted to discussions of curriculum, program structure, program management, etc.



In their report, dated April 27, 2021, the PRT provided feedback that describes how the ProCom program meets

the IQAP evaluation criteria and is consistent with the University’s mission and academic priorities. The PRT felt

the self-study was extremely well done and did not provide any additional areas of strength or improvement

beyond what was identified in the PPR self-study. Instead, the PRT deliberately prioritized recommendations as

much of their report. For the purpose of summarizing here, the PPR self-study identified the following strengths:
Faculty & Staff

a.

b.

Students

d.

Availability and Support for students
* Faculty who are available outside of class for student consultation
Strong Instructors and Staff
e Great depth and variety of teaching staff and admin/tech support
e Professors’ knowledge of the field of Comm

e Teaching
Research, etc.
e Research

e Topicality/Currency of Research
e Highly productive RFA SRC — Re: Instructors
* Teaching/Research linked to university priorities

Strong Students
e High achieving students
e Strong applicant pool
Student Community
e Teamwork & presentation skills heavily emphasized
e Participation encouraged in class
* Collegiality and mentorship between students Program Curriculum
Technology
e Tech
e Technology/Creative workshops
* Engage with changing technologies in communication and incorporate them into
teaching/learning
* Rich technology support for students
e Dedicated ProCom-specific tech team & resources
Professional Communication
e “Professional” is in the name of the program already (unlike other programs where a
professional connection may not be obvious)
e Professionally oriented BA Comms (uniqueness)
e ProCom'’s key role in providing Comm skills across university
Balance of Theory and Practice
* Focus on applied practice, especially as it pertains to writing
* We are both theoretical and applied
e Blended theory and practice
e Communication theory
Course Design
e Sequences and progressively weighted course assessments in almost all courses
* Relevant subjects
Flexibility of Curriculum
*  Flexibility of curriculum and transferability of knowledge/skills
e Student self-driven course elective options vs. FCAD other programs



*  Flexibility in the program to choose multiple pathways

The PPR self-study also identified areas for improvement, such as:
Faculty & Staff / Admin

a. RFA Ratios
* Need for expanded RFA cohort (i.e. student to RFA ratio)
e Student/faculty ratio
e Class size - faculty to student ratio

b. Class size
e Classsize (year 3+ 4 esp.)
e Improve/increase faculty/student interactions
e Growing class sizes equals fewer opportunities for personal attention
e Largeclasses
e largeclass sizes
e largerclass sizes

c. Staff Support
* Increased staff support required
e Staffing (workload)

d. Funding
e Funding
* Funding pressures! On the school and on our students leading to added stress, reduced

ability for students to complete courses due to need for work
Program Curriculum

€. Program Organization
* Need a 2nd year theory & 2nd year methodology
= Prof Table Is are also offered to service units —issue of access for BA students
* Program incoherence
e Curriculum Organization

f.  Overlap
e Student-identified issue: overlap amongst courses
e Course theme overlap
e Overlapping topics
* Repetition in courses

g. Writing
e Students entering the program with limited basic writing skills (e.g. grammar (ESL))
e Creating excellent writers
e Writing skills — extensive training early in the program through small classes

h. Streams
* Key issue identified by students: a need for streams or specializations
e Streams — need for clarity and implementation or revision

i. Other—Program Curriculum
e Too much breadth and variety — need more focus
e Theoretical and applied — students cannot see a balance. Absence of hands-on
e Curriculum — engagement with critical perspectives of Professional Comm (anti-

oppression, inclusion, etc.)

* Automation + Al + ethics
*  Curriculum — ethics
* SRC by RFA — not embedded in course design




* Slow course development process @ Ryerson
e Table I vs minor/service courses
Industry Skills / Professional Practice
] Workplace Connections
e Optional internships/work placements vs. mandatory co-op
e Student/alumni identified issue: greater ties to workplace/industry
e Require more engagement with industry/PAC

e Students (industry?) expecting more skills in specific software (e.g. graphics)
* Significant changes of emerging technologies and skills in a rapidly changing industry
e Teaching tech skills with class time (not workshops; not expectation that students self-
learn) throughout program so skills in coding, Adobe Suite, etc. are excellent by end.

* Rich tech —not frequently embedded in instructor course design
e Continual changes in communication technologies
e Tech teaching abilities
e Tech skills — enhance mode of delivery in classes Alumni Outreach

l.  Alumni
e Data/info about alumni
e Alumniinvolvement

Other

m. Other - General
e Lack of consistency/shared terminology re: assessments
e Students cannot articulate value of this practice
* Need more opportunity for creativity
e Collegial engagement and buy-in

The Chair of Professional Communications submitted a response to the PRT Report on June 16, 2021. The
response to both the PRT Report and the Program’s Response was submitted to the Vice-Provost Academic by
the Dean of the Creative School on September 13, 2021.

The Academic Standards Committee completed its assessment of the Professional Communications Program
Review on February 3, 2021. The Committee indicated that a thorough, analytical and self-critical program
review was conducted. The School integrated into the implementation plan feedback from students, alumni,
employers and peer reviewers, and outlined a comprehensive plan for program enhancements moving forward.

The Academic Standards Committee recommends that the program continue, as well as provide a one-year
follow-up report, as follows:

1. The mandated One-Year Follow-up Report be submitted by June 30, 2023 to include:

a. Updates on the status of the initiatives outlined in the Implementation Plan;

b. A review of courses approved but not offered to determine if they should be removed from the calendar or
incorporated into the program;

c. Update on the plan to address major vs non-major versions of courses with tied sections taught concurrently,
and differential requisite structures.

Presented to Senate for Approval: March 1, 2022

Start date of next Periodic Program Review: 2026-27



SUMMARY OF THE REVIEWERS’ RECOMMENDATIONS WITH THE PROGRAM'’S AND DEAN’S RESPONSES

RECOMMENDATION 1. Make the (CMN 376) internship mandatory, but include an opt-out provision (This
recommendation aligns with Self Study recommendation 3 and key finding 3.) First, this policy adds needed
strength to the experiential, skills-based, professionalization dimension of the programme. But secondly, it
opens up internships for students that would not otherwise be available. Many companies will only take
student interns if the internship is a requirement of their programme, causing ProComm BA students to miss
out on those opportunities. The resistance to making CMN 376 a degree requirement, as expressed by a
faculty member, is that some students simply don't want it, perhaps because of social-anxiety reasons, while
others may not be able to afford unpaid positions. We did not find these concerns widely represented, and
indeed the Self Study and our other interviews tell a different story. But for any given student, providing an
opt-out on the basis of health concerns or a failure to find a paid position despite demonstrated effort to seek
one out, would mitigate both of these concerns. Students who opt out would not receive an Experiential
Certification (see recommendation 3.8.1).

Department’s Response: The School will retain CMN 376 as an elective course in spring/summer of Year 2 or 3.
We will enhance access to this course by, for example, making it available to students in spring/summer of Year
4 (currently it is only in spring/summer of Years 2 and 3). Additionally, the School will explore the possibility of
offering students a second internship through FCD 810 in fall or winter (see response to Recommendation #2).
The School agrees that the program’s experiential learning elements should be enhanced. However, we note a
number of significant challenges in making CMN 376 mandatory:

e Due to the volume of students, we would need additional staff support to administer internships,
advise students and liaise with sponsors;

® Also due to volume, we would need an RFA coordinator (by course release), working in tandem with
the CUPE coordinator, which would be consistent with the model in our master’s program, in which
there is a mandatory internship.

e Inyear1or2,we would need to enhance the way we prepare students for internships (e.g., through
Adobe CC training) to ensure all students can transition smoothly into internships, meet sponsor
expectations and have a positive learning experiences (the benchmarks in Recommendation #8 may
help with this)

As an alternative, the School proposes that we enhance promotion, access and preparation for CMN376 to
increase the number of students who take it. To this end, the School would

e poll the students to find out more about barriers to taking CMN 376 and then develop strategies to
address them;

e explore the possibility of making CMN 376 available in spring/summer of Year 4 (currently it is only
available in Years 2 and 3). This would make it possible to connect internships to our capstone courses
(CMN 480 in fall and CMN 490 in winter). Students could, for example, find a sponsor organization to
do their capstone research on and then join them as an intern at the end of CMN 490, which may
interest employers. Some support (multiple sections, GA, etc.) would be needed to integrate this into
CMN 480/490 and the School may need an RFA coordinator (with a course release) beyond the CMN
490 course instructor if this is scaled up so that most or all of our Year 4 students are doing their
capstones in partnership with an internship sponsor;

® encourage students planning to apply for the internship to take CMN 304 Career Advancement;

e liaise with CMN 200 instructors about the possibility of building an assessment into this writing skills
and portfolio course that would serve as a sample portfolio piece that would be relevant to an
internship.

In combination with our proposal for Recommendation #2 below, the strategy outlined above would enable
students to do a part-time internship in fall or winter, a full-time internship in spring/summer, or both.



Dean’s Response: The School has indicated in their response to the PRT report that they are
considering major changes to the internship component in order to help students gain professional
employment. This includes engagement with students and faculty to possibly expand promotion of and
access to CMN 376, to explore the possibilities of offering a second internship course through FCD 810
and as a long-term goal, an assessment of the viability of co-op. The Dean’s office supports an in-depth
appraisal of these options through an examination of exemplars from other programs in The Creative
School, to study existing operational structures and utilization of FITS software as well as consultation
with Ryerson’s co-op administration.

RECOMMENDATION 2. Add a second (fully optional) internship at end of the programme. (This
recommendation aligns with Self Study recommendation 3 and key finding 3.) Adding another internship
would provide an additional opportunity for experiential learning and professionalization. Adding it at the
end of the programme would provide students with the opportunity to graduate directly into professional
employment. Several students suggested a later internship would increase employment opportunities. One
student lamented that she could not take up an immediate offer of continued employment after her (third-
year) internship because she had to return to classes.

Department’s Response: The School will explore the possibility of integrating a second optional internship,
possibly through the existing faculty-wide internship course (FCD 810). Among the barriers to CMN 376 may be
that it requires students to complete full time internships in spring/summer. The School will explore the
possibility of creating a second internship that would be part-time and available to students in fall or winter of
Years 3 or 4. In combination with CMN 376, this would mean that students could take an internship course in
any semester of years 2, 3 or 4. We anticipate that this additional flexibility would greatly increase the number
of ProCom students who take at least one internship course by the time they graduate. To enable students to
complete the internship in fall or winter concurrently with other courses, the second internship would need to
be part-time (e.g. 65 hours over the course of 12 weeks). The second internship could be added to the program
fairly quickly by integrating the already-existing, faculty-wide internship course (FCD 810) as a core elective in
the ProCom BA. Students could time the internship so that they are taking this course in the winter semester of
Year 4, which would open the possibility of transitioning to employment with the same organization upon
graduation. The School will explore other strategies for bridging internships with employment.

Dean’s Response: The School has indicated in their response to the PRT report that they are
considering major changes to the internship component in order to help students gain professional
employment. This includes engagement with students and faculty to possibly expand promotion of and
access to CMN 376, to explore the possibilities of offering a second internship course through FCD 810
and as a long-term goal, an assessment of the viability of co-op. The Dean’s office supports an in-depth
appraisal of these options through an examination of exemplars from other programs in The Creative
School, to study existing operational structures and utilization of FITS software as well as consultation
with Ryerson’s co-op administration.

RECOMMENDATION 3. Add a co-operative education option. (This recommendation aligns with Self Study
recommendation 3 and key finding 3.) Frankly, we find it quite surprising that the programme does not have a
co-op option now, given its career-readiness mandate. In fact, this is our strongest recommendation. We list it
third only because our two other experiential education recommendations can be implemented more quickly.
While Ryerson as a whole has an admirable co-op infrastructure, and while that infrastructure is already
partially integrated into the ProCom BA in support of the internship option, mounting a full co-op option will
be administratively challenging. We understand that. But the advantages for your students vastly outweigh
those challenges. One of us (Harris) can attest directly to the benefits of co-operative education because his



department has co-op degree options in all of its programmes, with approximately 60% adoption by students,
over 80% for the Rhetoric, Media, and Professional Communication B.A.; he has also served on the university-
wide co-op board and has been both Graduate and Undergraduate Director (both MA and BA programmes
having co-op options). We are speaking most directly of the Waterloo English experience, then, but the
Waterloo RMPC programme is quite similar to the Ryerson ProCom BA, especially in terms of our respective
students' professional aspirations, and we are confident that these benefits generalize to the ProCom BA (and
to the MA, for that matter). Ryerson's own co-op website touts very similar advantages, for instance. Co-op
students graduate either debt-free or with a comparatively low debt burden compared to non-co-op students,
earning upwards of $13,000 per co-op term (Ryerson's co-op programme frames this as "an average annual
salary of $36,567.24"). Even on its own this fact should not be underestimated, firstly for the financial and
mental well-being of the graduates, but also for the flexibility that such well-being gives them in building their
careers and lives (especially for their potential for entrepreneurial paths or for graduate work and for
personal fulfillment). Not having to settle for low hanging fruit because of immediate financial obligations
confers a substantial personal and professional advantage for such students. But just as crucially, co-op
graduates emerge from their programmes with two years of in-the-profession career experiences, rather than
experience in the retail or service-industry summer jobs most non-co- op students take. That professional
experience is the primary factor in the very high placement rate that co-op students have upon graduation,
compared to students from non-co-op degree programmes. They also have substantially higher initial salaries,
and the positions they take are much more likely to be long-term or permanent, compared to those of non-co-
op graduates. (And, to be utterly crass about it for a moment, well-earning, debt-free alumni are in a much
better position to contribute financially to the university and the School). Moreover, the experiential benefit
of a co-op programme is 'transitive,' in that it increases the professional dynamic in the classroom, including
for non-co-op students, because the co-op students bring their professional experience to bear on projects
and discussions. Co-op students, naturally, would be excluded from the mandatory internship
(recommendation 3.1).

Department’s Response: The School will consult with Ryerson co-op administration to explore this possibility in
the long-term while prioritizing the enhancement of internships in the short-term. In terms of expanding EL in
the degree, the School will prioritize the enhancement of our internships (as discussed above) as our short-term
strategy. Additionally, we will explore the development of a co-op option as part of our longer-term strategy for
expanding EL. The PRT correctly notes that Ryerson has co-op infrastructure to help support this option in
ProCom. However, development of this option would likely take several years. The PRT also acknowledges that
adding the co-op component would be administratively challenging. Nevertheless, the School is interested in
exploring this option and will consult with other units at Ryerson to learn more about the resources required to
develop a co-op option that could be launched in 3 - 4 years. Our priority for the next 1 - 2 years will be adding a
second internship and improving access to CMN 376.

Dean’s Response: The School has indicated in their response to the PRT report that they are
considering major changes to the internship component in order to help students gain professional
employment. This includes engagement with students and faculty to possibly expand promotion of and
access to CMN 376, to explore the possibilities of offering a second internship course through FCD 810
and as a long-term goal, an assessment of the viability of co-op. The Dean’s office supports an in-depth
appraisal of these options through an examination of exemplars from other programs in The Creative
School, to study existing operational structures and utilization of FITS software as well as consultation
with Ryerson’s co-op administration.

RECOMMENDATION 4. Reduce incoming class numbers until the crisis in class size is overcome. (This
recommendation aligns closely with Self Study recommendation / key finding 7.) Incoming class size has



increased dramatically since the ProCom BA programme began, with very little justification that we can
determine (the Self Study mentions a budget cut that affected the 2019/2020 academic year). The
programme, as currently constituted, cannot deliver an adequate education for the degree and provide good
student experiences at current enroliment and staffing levels. We recommend returning to 2013 incoming-
class levels.

Department’s Response: The program proposes reducing our first-year intake to 115-120 students. The program
agrees that cohort size has been a significant challenge for instructors and staff and will continue to be a
challenge unless there is a reduction in cohort size, or an increase in our number of staff and faculty members
proportional to the increase in cohort size. The PRT recommends returning to 2013 incoming class size, which
was 63 students. We are anticipating a first-year cohort of 185 in fall 2021 (though this may decrease to around
165 with attrition). While we agree that cohort size needs to be reduced to ensure we have manageable class
sizes and administrative workloads for academic advisors and other staff, the School notes that we have built a
strong reputation over the last eight years and that the number of students applying to ProCom has steadily
increased since 2013/14. Consequently, if we reduce cohort size to 63 students per year, we would be admitting
only a small fraction of applicants. In addition to the budgetary implications of reducing cohort size from 185 to
63 students, the School is concerned that this would likely reduce the accessibility and diversity of our program.
For these reasons, the School proposes a reduction of cohort size to 115-120, which is close to the median
between the PRT’s recommended first-year intake (65) and our anticipated intake for 2021/22 (185). A cohort of
115-120 students would make it more feasible to reduce the size of required courses, some of which currently
have the entire cohort in one section. As discussed below, reducing the cohort to 115-120 would make it
possible for the School to split most of our large required courses into two sections of around 60 students each.

Dean’s Response: The Dean’s office does not endorse an across-the-board reduction in enrollment to the
program but rather encourages further examination of the balance of course delivery modes (mid-size and large
lecture combined with tutorials) in each year of the curriculum so that studio size courses that optimize the
development of skills demanding increased one on one engagement, such as writing, can be implemented. A
recommendation to cohort ProCom students separately from those students who are non-majors taking service
courses was also advocated (3.6 in the PRT report and #4 in the ProCom-SS). In their response, the School
suggested the development of advanced electives as a way to mitigate this with particular attention to the use
of prerequisites, an approach supported by the Dean’s office.

RECOMMENDATION 5. Reduce course caps (This recommendation aligns with Self Study recommendation /
key finding 7.) We agree strongly with the recommendation for reducing class sizes, though we dissent from
the belief that it is particularly upper-year students that benefit from smaller class sizes. First-year students
also benefit immensely from the closer connections to faculty and feeling of community that low course caps
foster, as well as the opportunity for more intensive writing instruction, and a respite from large, alienating,
lecture-theatre courses that dominate their first-year experience.

Department’s Response: The School recognizes that the number of large lectures in the program is a challenge
for both students and instructors. The School will strive to reduce the size of classes, particularly for required
courses and for certain elective courses that focus on applied skills such as writing and digital design. This will be
achieved through a combination of reducing cohort size (see #4 above) and creating additional sections. While
the PRT report recommends reducing class size in general, given budget implications of major reductions in class
size across the board, we propose instead to focus on reducing the size of required courses since these
reductions will have a positive impact on all students regardless of their elective choices or their year level.
Additionally, we propose to reduce class size for elective courses that focus on writing, design and other applied
skills. To manage the impact of this change on our budget, the School will make these changes in two phases:



Phase 1: Required courses

Currently, of the 15 required courses in the program, 9 are 100+ students per section. We propose to reduce
this number to 4 so that there is only 1 large lecture of 120 students in each year of the degree. All other
required courses will have caps of no more than 60 students (again, presuming a cohort of 120 students), with
the exception of writing, digital design and oral communication courses which have historically been in the
range of 35 - 50 students and will continue to be in that range for pedagogical reasons. The School recognizes
that speaking, listening, learning and collaborating in large groups of 100+ is an important skill, particularly for
professional communicators. Single-section required courses also serve an important community-building
function for the cohort. Consequently, the School will keep one single-section, large-lecture required course in
each year of the program.

Phase 2: Elective courses

Once the reductions in required course class size have been implemented, the School will focus on reducing
class size for elective courses in writing, digital skills and other areas which were highlighted by the PRT report
and which have learning outcomes that would benefit from small class sizes.

The School’s ability to reduce class size is dependent to a large extent on the stabilization or reduction of our
cohort size.

Dean’s Response: The Dean’s office does not endorse an across-the-board reduction in enrollment to the
program but rather encourages further examination of the balance of course delivery modes (mid-size and large
lecture combined with tutorials) in each year of the curriculum so that studio size courses that optimize the
development of skills demanding increased one on one engagement, such as writing, can be implemented. A
recommendation to cohort ProCom students separately from those students who are non-majors taking service
courses was also advocated (3.6 in the PRT report and #4 in the ProCom-SS). In their response, the School
suggested the development of advanced electives as a way to mitigate this with particular attention to the use
of prerequisites, an approach supported by the Dean’s office.

RECOMMENDATION 6. Separate the bulk of ProCom major courses from those open in large numbers to non-
majors. (This recommendation aligns with Self Study recommendations 3, 4, and 7, and key finding 7.)
Keeping in mind that our role is not to review the School of Professional Communication as a whole, still less
the faculty or the institution, but only the Professional Communication BA, we can say unequivocally that the
legacy-driven entanglement of service courses with ProCom BA courses is highly unfortunate for the BA
students and should be significantly reduced. There are opportunities in such mixed courses to bring value to
the BA programme—providing leadership and project-management opportunities for ProCom students in
group work with other students, for instance—but overall it creates far too much pressure on resources and
drives class sizes to unmanageable numbers, and can distort course curricula away from the
professionalization and technical expertise needed by ProCom BAs.

Department’s Response: The School agrees in part with the PRT regarding the need to address challenges
stemming from electives that are open to ProCom BA and external students. However, the PRT recommends
separating our own students from external students whereas we propose to retain the existing mix of ProCom
and external students in most electives. The School will begin developing new elective courses which are aimed
at a more advanced level (this process has already started with CMN 453) and will be restricted to ProCom
students and possibly to external students who have the necessary ProCom prerequisites. The School agrees
that teaching both ProCom and external students in the same class can be challenging for instructors and
students. However, the School’s PPR team also heard from a number of faculty members who noted that
ProCom students benefit from interacting and collaborating with students from other fields and disciplines in



elective courses. Given that most of our required courses are reserved for ProCom students, our electives are
key to providing our students with interdisciplinary exposure and engagement. To address the challenges noted
by the PRT, the School proposes to create more advanced electives for ProCom students to address areas for
improvement identified by the PRT and the Self-Study such as experiential learning, writing skills, digital skills,
project management, EDI, and theory. However, the School will also explore avenues for making these courses
available to external students who are taking the ProCom minor. The School anticipates that it will be
challenging to reconcile this goal of creating more ProCom-only advanced courses with the current open elective
implementation (wherein all courses default to open elective unless it is a required course for program students
or restricted via ‘required group’ notation to the RO). The School will need to think critically about the use of
requisites to somewhat restrict access to our courses by external students.

Dean’s Response: A recommendation to cohort ProCom students separately from those students who are non-
majors taking service courses was also advocated (3.6 in the PRT report and #4 in the ProCom-SS). In their
response, the School suggested the development of advanced electives as a way to mitigate this with particular
attention to the use of prerequisites, an approach supported by the Dean’s office.

RECOMMENDATION 7. Restructure the degree (This recommendation aligns with Self Study key finding 1, but
this is one of the few areas where we find the Self Study too optimistic.) The inclusion of a co-op option will
require significant programme restructuring on its own, of course, but here we refer specifically to issues of
coverage, the timing of content, and especially the sense of degree progression. There is certainly a trajectory
in the ProCom BA in terms of knowledge growth and the scaffolding of specific learning outcomes, but this
sense of progression is undermined by a number of factors: unproductive redundancies, a lack of benchmarks,
a segregation of important themes and perspectives (chiefly equity-diversity-inclusion and theory-building), a
consistent lack of emphasis on writing, and apparent 'surprises’ particularly associated with the final year.
Some recent changes (such as adding ProCom 453 and offerings of co-curricular Adobe design workshops will
likely address some of our concerns—indeed, that is what they have been built to do, since these concerns
show up in the Self-Study—but it is still too early to tell).

Department’s Response: The School agrees with the PRT that the degree needs to be restructured to reduce
repetition and enhance progression from introductory to proficiency-level courses. The School will create new
courses and revise and/or reposition existing courses based on the findings of the PRT report and the Self-Study.
The School will also support meetings of instructors of courses in core thematic areas at the beginning and/or
end of each academic year with the goal of reducing repetition and increasing progression in the content and
assignments of related courses. The issue of “overlap” or repetition of content between courses was one of the
consistent themes our PPR team heard throughout the Self-Study process. The School believes that “overlap” or
the integration of the same or similar theories, issues, etc. in multiple courses is not in and of itself a problem;
however, we need to ensure that each time students encounter a given theory or issue, they are engaging with
it in progressively more advanced ways. To accomplish this, the School will seek to identify pairs of courses that
provide introductory and advanced level knowledge and skills and where appropriate, will rename the courses
to highlight the fact that the courses are intended to complement one another. The School will also encourage
and support planning meetings at the beginning and/or end of each academic year for instructors of courses in
core thematic areas highlighted by the PRT and Self-Study (theory, writing, digital design, etc.) to coordinate
content between theses courses such that repetition is reduced and progression is increased. To address this
issue in the area of theory, the School will develop an introductory theory course that will set the foundation for
CMN 402. The new introductory theory course will be named “Theorizing Communication I” and CMN 402 will
be renamed “Theorizing Communication 11” (as suggested by the PRT) to signal to both instructors and students
that these courses are intended to progressively develop students’ engagement with communication theory. To
address this issue in the area of research methods, the School will explore the possibility of moving CMN480 to



3rd year and moving CMN323 to 4th year. This would also enable instructors of CMN480 to focus on applied
research methods (currently this course serves as both a research methods course as well as a capstone course)
and may also enable CMN323 to become a richer professional practice course. CMN 490, which is in the final
semester of the degree, would then be a capstone project course that would build on methods and professional
practice introduced in CMN480 and CMN323. The School will also explore and support opportunities for
enhancing progression through the identification of pairs or clusters of courses, coordination between related
courses, and/or the revision and creation of courses in the areas of writing, digital skills and EDI, as suggested by
the PRT. See response to #8 below.

Dean’s Response: VVarious recommendations addressed curriculum renewal with reference to content
redundancy, the timing of delivery, the integration of benchmark certifications in technology skills such as those
in the Adobe CC, EDI and theory, as well as the enhancement of writing skills and ensuring opportunities for
creativity (3.7-3.11 in the PRT report and #1, 2, 5, 6 in the ProCom-SS). The School elaborated how they might
operationalize initiatives regarding these recommendations in their response to the PRT report. These included
May meetings with faculty clustered around key thematic areas in the curriculum (strategic communication;
communication for social justice; design and creative technology; as well as health, science and environmental
communication), to holistically map course content, learning objectives, the benchmarking of skills (both in
technology and writing) in relation to project briefs within the context of progressive theory integration. Several
changes have already been made to incorporate EDI principles throughout the program. This will also become
part of a yearly review process during the May meetings. The Dean’s office supports the redesign and
reorganization of the curriculum and will work with the School to present these changes to Academic Standards
for assessment and approval by the Senate. We support keeping the curriculum responsive to industry needs,
strengthening EDI content, and adding course intensives to enhance technological skills. Each proposed change
will be assessed within the reality of fiscal budgets.

RECOMMENDATION 8. Reduce overlap and redundancy in coursework (This recommendation aligns with Self
Study recommendation / key finding 1.) A recurrent theme in the Self Study, strongly corroborated in our
interviews, is the duplication of course material. The Self Study identifies several courses where this might be
addressed (215, 216, 288, 450), but a thorough degree audit and more closely stipulated course coverage is
required to do this optimally. One student, for instance, remarked that two of her courses in the same term
used the same text book, with a significant overlap in reading assignments. This was extreme, she noted,
because they were in the same term but not an otherwise unusual situation. There are efficiencies, not to
mention cost-savings for the students, in using the same textbook in two courses (three would be excessive),
but there should be mechanisms in place to preclude assignment of the same readings.
8.1. Incorporate benchmark certifications. Certifications, awarded when students have achieved specific
benchmarks, give students a sense of accomplishment beyond class completion, provide professional
credentials that can help them advance their careers, and provide a sense of degree stages beyond the
annual course-completion cycle. We recommend two mandatory benchmarks, one optional, but there is
certainly room for others. We make no claim that the names we use are the best ones.
8.1.1. Incorporate a mandatory Adobe CC benchmark for first-year students. (This recommendation
aligns with Self Study recommendation 1 and key findings 3 and 5. We note, too, that FCAD has a
LevelUp programme of some sort—mentioned very briefly in the Self-Study—that might be
implicated in some way.) Our discussions with students and alumni confirmed the Self Study's finding
that the students feel ill- prepared for many of their projects, especially with the Adobe Creative
Cloud tools that they are strongly encouraged to use. The recent implementation of Adobe CC
modules in ProCom 210 may answer this need, along with the co-curricular workshops. It is too early
to tell, but we trust the department will follow up with students to see if the modules and workshops
are sufficient or if other tutorials are required (as most readers surely know, Adobe has a good suite



of tutorials; the D2L modules and/or LevelUp training may even capitalize on them). Be that as it
may, we recommend that when a sufficient level of training is determined and implemented into the
programme, that completion of this training be set as a benchmark certification, one that is included
on the transcript and can be added to resumés. It will give the students an early sense of
accomplishment, and it will also ensure that they have the skills necessary to succeed in subsequent
coursework and to build upon going forward. (The department was wise to include the CC training
prior to the internship: possession of these skills will help students acquire a good professional
position and will also give them immediate professional strengths for performing well in the
positions they do acquire.)

8.1.2. Incorporate a mandatory professional communication Project Development benchmark for
graduating students. On successful completion of the 490 capstone, students should receive a
certification that goes on their transcript and can be added to their resumés.

8.1.3. Incorporate an optional Experiential Learning benchmark for students. This could be met either
by completion of 376 or equivalent hours in relevant part-time professional employment or
volunteer work, or a combination of both. It would not be available to co-op students.

Department’s Response:

Reducing overlap: The School agrees. See response to #7 above regarding overlap and progression in theory,
methods and other core areas. Additionally, the School will conduct an audit through a set of “course cluster”
meetings in key areas to identify further areas of overlap and opportunities for enhancing the sense of
progression in key skills and knowledge throughout the degree. While the School developed a curriculum map as
part of the PPR, we will do an audit that specifically focuses on overlap/progression. Anyone teaching a
particular section of a course will be required to participate, so as to capture variations between sections of the
same course. As discussed in our response to recommendation #7, the goal of these initiatives is not to
eliminate overlap but to plan for and encourage progression, e.g., if two courses address a topic, we need to
ensure the second course assumes fundamental knowledge and addresses advanced issues. To this end, the
School will organize coordination meetings for clusters of required courses in key areas (historically, the School
has scheduled a series of course coordination meetings in May but these tend to focus on coordination between
sections of a single course rather than between courses in a thematic area). These meetings will take place in
the spring and will be conducted as follows:

1. Allinstructors of sections of required courses in a given cluster attend a coordination meeting in May.
Clusters identified in the PPR include theory (e.g., CMN 210, CMN 402), digital skills (e.g., CMN 222,
CMN 448), writing (e.g., CMN 200, CMN 480), EDI (e.g., CMN 211, CMN 315). Based on the PRT
recommendations and the School’s responses in this document, the Curriculum Committee will finalize
the list of courses in each cluster, and may revise/add clusters based on evolving program needs. Each
required course will be part of at least one cluster. Instructors will be encouraged to share course
syllabi (or at least the list of topics, readings and assignments) with other instructors in the cluster in
advance of the meeting.

2. Inthe meetings, instructors review course learning objectives and then discuss the key theories and
skills and the level at which they are taught in each course in the cluster. Instructors work towards
identifying possible overlaps and gaps, and discuss strategies for addressing them.

3. With input from the other instructors in each cluster, Course Curriculum Leads complete a Google form
for the Curriculum Committee which will include: (1) a list of common theories and skills between two
or more courses in the cluster; (2) a description of how these commonalities either build upon one
another or overlap/repeat; (3) if there are repetitions (e.g., same theory, same reading, same level at
which students engage with it), a discussion of how instructors will address this and revise so that there
is progression rather than repetition; (4) a discussion of whether there are any gaps in the content of



the cluster as a whole identified by instructors which could be addressed in future iterations of the
course or the development of new courses.

4. Curriculum Committee reviews the Google form submissions from the clusters and provides a response
that will be shared with all instructors in the cluster (as well as with instructors assigned to the course
in the upcoming academic year). In its response, the Committee may also identify further opportunities
for addressing overlap and enhancing progression through its own review of detailed course syllabi.

To make this process manageable for staff and instructors, the School will focus on required courses in the first
year of implementation but the Committee may decide to expand this process to electives in certain thematic
areas in subsequent years.

Benchmarks: The School agrees that benchmarks are necessary to ensure that core skills are acquired at certain
points in the program. The PRT recommended the integration of formal certifications. The School proposes
instead that instructors of courses in core areas such as design and writing should develop benchmarks and
these should be built into required courses as well as optional intensives at the beginning of each year. External
certifications have the advantage of being standardized and designed according to industry standards. However,
the ProCom BA is built on the core principle of bridging theory with practice whereas certifications tend to focus
on applied skills. The School believes our students would be better served by developing our own benchmarks.
These may be informed by certifications and industry standards but they would be designed so that they are in
line with our learning outcomes and our core values, such as critical thinking and the integration of theory and
practice. Additionally, integrating benchmarks into the curriculum will require instructor support and this is
more likely to happen if instructors have some input into the content of the benchmark. Benchmarks will be
developed collaboratively by instructors in required courses in the two areas identified by the PRT as
“mandatory”: Adobe CC and project development/coordination. The Curriculum Committee will also discuss the
possibility of developing a benchmark for experiential learning (the PRT viewed this is optional) and for writing
(see Recommendation #11). For Adobe CC, in fall 2021, instructors of CMN210 (Year 1), CMN222 (Year 2),
CMN448 (Year 2), CMN324 (Year 3) and CMN 480/490 (Year 4) and any other required course which integrate
Adobe CC will begin developing benchmarks in each year of the program for core skills in design software. By the
end of the fall semester, Course Curriculum Leads will share a draft of the benchmark with the other instructors
of required design courses. In early winter 2022, the instructors will meet again to discuss the benchmarks for
each year of the program to ensure they progressively build upon and complement one another. The
benchmarks will be shared and reviewed by the Curriculum Committee before they are finalized and integrated
into our generic course outlines; this last step will ensure that the Adobe benchmarks are clearly communicated
to students and instructors. The School will decide whether it is necessary to repeat this process for elective
courses but at the very least, the School will require instructors to complete a survey each year to determine
which courses are using Adobe CC, which benchmark the elective works toward or builds upon and how, and
what resources are needed from the Creative Technology Team. Instructors’ participation in this process will be
required since the use of Adobe CC, as a resource provided through FCAD funding and student ancillary fees,
should be tied to program learning outcomes and the Adobe benchmarks once they are finalized. Additionally,
the School will offer intensives for Year 2, 3 and 4 students in September of each year which will provide
students with an opportunity to polish or reinforce Adobe skills which they acquired in the previous year. These
intensives will also provide transfer students and exchange students with an opportunity to catch up on Adobe
so they are closer to the skill level of their cohort. The School will consider implementing a similar process for
project development skills (possibly in CMN210, CMN 323 and CMN 480/490). However, given the emphasis in
the Self-Study and the PRT report on enhancing writing skills, the School will prioritize the development of
benchmarks for writing (see Recommendation #11) alongside the Adobe CC benchmarks.

Dean’s Response: Various recommendations addressed curriculum renewal with reference to content
redundancy, the timing of delivery, the integration of benchmark certifications in technology skills such as those



in the Adobe CC, EDI and theory, as well as the enhancement of writing skills and ensuring opportunities for
creativity (3.7-3.11 in the PRT report and #1, 2, 5, 6 in the ProCom-SS). The School elaborated how they might
operationalize initiatives regarding these recommendations in their response to the PRT report. These included
May meetings with faculty clustered around key thematic areas in the curriculum (strategic communication;
communication for social justice; design and creative technology; as well as health, science and environmental
communication), to holistically map course content, learning objectives, the benchmarking of skills (both in
technology and writing) in relation to project briefs within the context of progressive theory integration. Several
changes have already been made to incorporate EDI principles throughout the program. This will also become
part of a yearly review process during the May meetings. The Dean’s office supports the redesign and
reorganization of the curriculum and will work with the School to present these changes to Academic Standards
for assessment and approval by the Senate. We support keeping the curriculum responsive to industry needs,
strengthening EDI content, and adding course intensives to enhance technological skills. Each proposed change
will be assessed within the reality of fiscal budgets.

RECOMMENDATION 9. Increase the focus on theory in earlier parts of the programme. (This recommendation
aligns with Self Study recommendation 1.) One of the alumni we met with offered a dissenting opinion on this
("too much theory, not enough practical skills"), but the majority of other students we met with regretted
that CMN 402, "Theorizing Communication," comes at the end of the programme, as did the alumni, all of
them remarking that taking the course earlier would have helped them navigate the programme better and
get more out of later classes—a perception that shows up recurrently in the Self Study. While students and
alumni recognized that theory does occur in earlier courses, the kind of exclusive focus of 402 was desired
earlier in the programme, and some crucial theory does seem to be missing until very late. One faculty
member, for instance, reports encountering students in fourth-year courses who had never heard of
semiotics—as fundamental a gap in communication studies as a fourth-year physics student never hearing of
the calculus. To be clear, we are not suggesting 402 be moved; rather, that it be retained and augmented with
a 'bookend' approach that has theory-specific courses at either end of the degree. Again, a close programme
audit would answer this question more fully, but it seems to us that 211 might be the best candidate for
either repurposing or trading off for a new course, should complementary numbering with 402 be thought
desirable (e.g., CMN 202, Theorizing Communication 1 & CMN 402 Theorizing Communication 2). The content
of 211 should certainly be retained and redistributed, which aligns with our recommendation 3.10.

Department’s Response: The School agrees and will integrate a new course focusing on theory that will provide
a foundation for theory throughout the degree. As discussed in #7 above, the School will develop an
introductory theory course to set a foundation for CMN402. Our Curriculum Committee has already received a
proposal for a new theory-focused course and will discuss the positioning of this required course in year one or
two. The new introductory theory course will be named “Theorizing Communication I” and CMN 402 will be
renamed “Theorizing Communication I1” (as suggested by the PRT) to signal to both instructors and students
that these courses are intended to work together to progressively develop students’ engagement with
communication theory. The School believes a new course on theory would be a more effective way of ensuring a
common foundation in theory and would enable the School to retain CMN211 as a course that focuses
specifically on EDI.

Dean’s Response: Various recommendations addressed curriculum renewal with reference to content
redundancy, the timing of delivery, the integration of benchmark certifications in technology skills such as those
in the Adobe CC, EDI and theory, as well as the enhancement of writing skills and ensuring opportunities for
creativity (3.7-3.11 in the PRT report and #1, 2, 5, 6 in the ProCom-SS). The School elaborated how they might
operationalize initiatives regarding these recommendations in their response to the PRT report. These included
May meetings with faculty clustered around key thematic areas in the curriculum (strategic communication;



communication for social justice; design and creative technology; as well as health, science and environmental
communication), to holistically map course content, learning objectives, the benchmarking of skills (both in
technology and writing) in relation to project briefs within the context of progressive theory integration. Several
changes have already been made to incorporate EDI principles throughout the program. This will also become
part of a yearly review process during the May meetings. The Dean’s office supports the redesign and
reorganization of the curriculum and will work with the School to present these changes to Academic Standards
for assessment and approval by the Senate. We support keeping the curriculum responsive to industry needs,
strengthening EDI content, and adding course intensives to enhance technological skills. Each proposed change
will be assessed within the reality of fiscal budgets.

RECOMMENDATION 10. Place greater emphasis on EDI considerations throughout the programme. (This
recommendation aligns with Self Study recommendation / key finding 6.) We applaud the creation of 230,
310, and 406 and the adoption of Learning Outcome 10 that they all help to fulfill. But there is a strong felt
need among students and alumni that the issues, methods, and theories these courses address should be
present in most, if not all, courses in the programme.

Department’s Response: The School agrees. As noted by the PRT, we have already embedded a new learning
outcome on EDI in the program. Additionally, many instructors made significant revisions to their courses in
2020/21 to enhance EDI content, including required courses such as CMN 211, CMN 216, CMN 315 and
CMN480/490. Additionally, the School is launching CMN 453 Communication and Social Change in fall 2021, the
focus of which is advancing EDI and anti-oppression in and through communication. Based on the findings of the
Self-Study, the PRT Report as well as the School’s recent EDI initiatives, such a student survey conducted in
20/21 by the ProCom Anti-Black Racism Collective, the School will continue to offer courses that focus primarily
on EDI but at the same time will develop an “EDI across the curriculum” approach so that EDI is integrated into
as many courses as possible. The program has a good start on this but in order to maintain this momentum, EDI
will be embedded in our yearly course review process in May (when Course Curriculum Leads meet to discuss
possible revisions to course outlines) and at the beginning of each semester (when instructors submit their
syllabi). In May, Course Curriculum Leads will provide a brief description of efforts instructors made in the
previous year to enhance EDI as well as additional enhancements which are planned for the following year. This
will enable the Curriculum Committee to monitor our progress on EDI integration on a yearly basis. The course-
based EDI updates will be submitted to the Curriculum Committee for review. The Chair of Curriculum
Committee will share a summary of the course EDI updates with School Council so that all Council members
have an opportunity provide input, including the School’s new BA EDI Rep (in spring 2021, School Council
approved a motion of change the ProCom By-laws to add a BA EDI Rep as a voting member on Council and, if
approved by Senate, our students will elect a BA EDI Rep in the fall of each year to serve on School Council and
on the ProCom Course Union executive team). This document will then serve as a guide for instructors as they
prepare detailed course syllabi for the following year. Instructors may also use these documents to develop
proposals for GA hours to support EDI-related course development/revision, which ProCom has been able to
provide for the last few years and hopes to continue providing in the future, pending budget.

Dean’s Response: Various recommendations addressed curriculum renewal with reference to content
redundancy, the timing of delivery, the integration of benchmark certifications in technology skills such as those
in the Adobe CC, EDI and theory, as well as the enhancement of writing skills and ensuring opportunities for
creativity (3.7-3.11 in the PRT report and #1, 2, 5, 6 in the ProCom-SS). The School elaborated how they might
operationalize initiatives regarding these recommendations in their response to the PRT report. These included
May meetings with faculty clustered around key thematic areas in the curriculum (strategic communication;
communication for social justice; design and creative technology; as well as health, science and environmental
communication), to holistically map course content, learning objectives, the benchmarking of skills (both in



technology and writing) in relation to project briefs within the context of progressive theory integration. Several
changes have already been made to incorporate EDI principles throughout the program. This will also become
part of a yearly review process during the May meetings. The Dean’s office supports the redesign and
reorganization of the curriculum and will work with the School to present these changes to Academic Standards
for assessment and approval by the Senate. We support keeping the curriculum responsive to industry needs,
strengthening EDI content, and adding course intensives to enhance technological skills. Each proposed change
will be assessed within the reality of fiscal budgets.

RECOMMENDATION 11. Place greater emphasis on writing throughout the programme (This recommendation
aligns with Self Study recommendation / key finding 2.) We were surprised to find this a concern of students,
faculty, alumni, and the Advisory Council. But across the board the perception is that ProCom students do not
acquire enough proficiency in sentence-to-sentence writing in a variety of styles, genres, and registers. This is
a rather startling indictment of a Professional Communication degree. It is significantly exacerbated, if not
caused, by the class-size crisis. The Self Study suggests two alternatives—additional courses and more
distributed attention ('writing across the curriculum'). We applaud both, noting only that they should not be
regarded as mutually exclusive as the Self Study appears to imply. We also note that while group assignments
allow students to play to their strengths, they also allow students to hide their weaknesses—'the' writer in a
group doing all the text generation, for instance, so that the others do not benefit in that area—and therefore
we would advise faculty to (1) include individual writing assignments in their course design, and (2) include
group assignments that require all group members take identifiable responsibility for written components,
and grade the students accordingly.

Department’s Response: The School agrees and will (i) develop benchmarks for writing for each year of the
program; (ii) create a new upper-year required course focusing on professional editing skills; and (iii) cap
CMN200 and the new editing intensive course at 40 students, pending support for this in the School’s budget.
The School’s approach to each of these areas are as follows:

(i) The School believes that benchmarks for writing and editing are needed to ensure the development of
core skills in this area throughout the program. As discussed in relation to Adobe benchmarks, the
School believes that benchmarks developed by our instructors and Curriculum Committee will be more
effective than benchmarks developed by external organizations (e.g., grammar tests, certifications for
copy editors, etc.). A description of our proposed process for developing benchmarks in writing and
other areas is included in the School’s response to Recommendation #8 above.

(iiy The School will also develop a mandatory upper year editing/writing course (possibly based on the Amy
Einsohn method). This course would prepare students for copyediting, stylistic editing, proofreading,
and other on-the-ground skills expected in any communications position.

(iii) The School proposes capping CMN200 and other writing-intensive courses at 40 students. Effective
writing pedagogy requires smaller classes since these courses involve close, line-by-line assessment by
the instructors, iterative writing assignments in which students revise and resubmit work based on
instructor feedback, and integrate many assignments throughout the semester to ensure regular
practice rather than a few heavily-weighted assignments.

Additionally, the School will explore the following strategies to improve writing skills:

e develop a 2-hour grammar brush-up workshop that can run multiple times throughout the academic
year. There is a model from the University of Victoria which could be adapted to ProCom for this
purpose. Once built, the workshop could run periodically for any interested students;

e adapt a “Writing across the Curriculum” approach to ProCom, discovering opportunities in many
classes for individual writing assignments so students have practice across genres (the School could
conduct an audit, as discussed above regarding Adobe skills and EDI to track the writing/editing skills
and genres of written outputs that are required in our courses);



e pending budget, the School proposes the creation of a ProCom writing centre, staffed by MPC students
who would be paid. ProCom students encountering severe writing challenges would have access to
four hours per month of one-on-one assistance. This assistance would be outside of the Ryerson
Writing Centre, which does not always have the resources to advise students on the specific kinds of
writing assignments they produce in our courses. The MPC students employed in part-time positions as
writing coaches would be mentored by a faculty member and themselves would improve their writing
skills;

Regarding group work, the School will ask its Curriculum Committee to include the advice of the PRT in our
syllabus template, indicating to instructors that wherever possible, group assignments should require group
members to take identifiable responsibility for written components.

Dean’s Response: VVarious recommendations addressed curriculum renewal with reference to content
redundancy, the timing of delivery, the integration of benchmark certifications in technology skills such as those
in the Adobe CC, EDI and theory, as well as the enhancement of writing skills and ensuring opportunities for
creativity (3.7-3.11 in the PRT report and #1, 2, 5, 6 in the ProCom-SS). The School elaborated how they might
operationalize initiatives regarding these recommendations in their response to the PRT report. These included
May meetings with faculty clustered around key thematic areas in the curriculum (strategic communication;
communication for social justice; design and creative technology; as well as health, science and environmental
communication), to holistically map course content, learning objectives, the benchmarking of skills (both in
technology and writing) in relation to project briefs within the context of progressive theory integration. Several
changes have already been made to incorporate EDI principles throughout the program. This will also become
part of a yearly review process during the May meetings. The Dean’s office supports the redesign and
reorganization of the curriculum and will work with the School to present these changes to Academic Standards
for assessment and approval by the Senate. We support keeping the curriculum responsive to industry needs,
strengthening EDI content, and adding course intensives to enhance technological skills. Each proposed change
will be assessed within the reality of fiscal budgets.

RECOMMENDATION 12. Continue the onboarding, cohort-bonding, community-building efforts. One of the
strengths of programme is a pervasive ProCom spirit that begins to emerge in the first term. Current first-year
students do not seem to have the same level of community spirit as students in other years, which suggests
this issue is a partial casualty of the remote environment, but is perhaps also connected to the cohort's size. In
any event, the situation does indicate that more effort should be put into finding ways to encourage this spirit
through remote resources (Coordinated remote socials? Required programme-wide selfie posts? Movie
nights?), not just to deal with the current pandemic, but also to address the new expectations and
conventions the pandemic is creating among students, and to be ready for other social crises in the future.
One issue with the current onboarding efforts was voiced in our meetings with students and alumni, however,
an issue completely distinct from the current cohort's size and the pandemic circumstances; namely, a
negligible awareness by students of the capstone research project (480 and 490). We have no doubt that this
element of the programme is introduced, possibly even featured, in the programme orientation. Nonetheless
every senior student we talked to, as well as one alumnus, said the capstone project came somewhat as a
surprise in their fourth year, something that they wish they had known more about earlier and had been
more fully prepared to carry out; and every junior student reported not having heard about the project. This
project should be the telos of the programme for every student, a learning experience that they build towards
and think about yearly. (Our recommendation 3.8.1.2 would contribute to foregrounding this project for
students.) The role of current Advisory Council is still rather ill-defined, but integrating them into onboarding,
and regular community-building efforts is one way where they could make important contact with the
students. Perhaps each of them could host an event, at a rate of about one per term, around their particular
expertise and role in the profession.



Department’s Response: The School will continue its community-building efforts. Thanks in large part to the
commitment of the School’s staff members, our Orientations, year-end shows, international collaborations,
student-focused EDI initiatives, internship networking sessions, awards celebrations, and other events and
activities have fostered a strong sense of community among the students. We will continue these efforts. The
School will also explore ways of increasing the involvement of faculty members and our Program Advisory
Council in community-building events for students and will continue to work with the Dean’s office and the
ProCom Course Union to help with the planning and delivery of community-building initiatives.

Dean’s Response: As stated previously, this is the inaugural periodic program review for the BA, Professional
Communication. The PRT report endorsed continued onboarding, cohort-bonding through alumni engagement
and community building as well as sustained support to faculty research to enhance reputation, curricular
vibrancy and to encourage students to pursue graduate study (see 3.12-3.15). The problems identified in the
self-study and the suggestions from the PRT offer several strategies to transition the School from start up to
maturation. This process of implementing solutions to the problems identified and proposing curricular changes
suggests implicit reflection on the identity of the Professional Communications program to further enhance the
communication clusters identified, especially within the context of FCAD’s recent brand identity transition to
“The Creative School”.

RECOMMENDATION 13. Continue to support faculty research. ProComm has an enviably accomplished
research faculty, which can only be achieved through institutional support, such as RA funding and grant-
writing support. The Self Study makes it clear that FCAD and ProCom regard faculty research as elemental to
the success of a BA programme. We agree. Not only does it improve faculty engagement when they can teach
what they research, it also ensures that course content is current, that models higher academic research for
students seeking careers in such fields as scientific editing or policy advocacy, and that can even result in
direct experiential learning outcomes (e.g. Professor Clapperton's work); not to mention, increased job
satisfaction for faculty, always a good thing.

Department’s Response: The School will continue to support faculty research. ProCom has, since 2018, allocated
funding to RFA for course design/redesign and to support SRC efforts, each by way of formal calls and
subsequent adjudication. We anticipate continuing to do so as we move forward. 2021/22 was a record year for
faculty collaborations on research projects and grant applications; the School will continue to involve our faculty
SRC Representative and the Catalyst in supporting and showcasing faculty SRC.

Dean’s Response: As stated previously, this is the inaugural periodic program review for the BA, Professional
Communication. The PRT report endorsed continued onboarding, cohort-bonding through alumni engagement
and community building as well as sustained support to faculty research to enhance reputation, curricular
vibrancy and to encourage students to pursue graduate study (see 3.12-3.15). The problems identified in the
self-study and the suggestions from the PRT offer several strategies to transition the School from start up to
maturation. This process of implementing solutions to the problems identified and proposing curricular changes
suggests implicit reflection on the identity of the Professional Communications program to further enhance the
communication clusters identified, especially within the context of FCAD'’s recent brand identity transition to
“The Creative School”.

RECOMMENDATION 14. Continue to prepare students for graduate studies. While direct career entry is a
primary goal of most ProCom BA students, a significant number will continue on to graduate work, either in
ProCom or at other programmes or institutions. We note that our recommendations about class size (3.4 and
3.5), theory integration (3.9), disentanglement of the degree from service teaching (3.6), and faculty research



(3.13) all enhance this goal. We note, too, that preparation for graduate work is a kind of experiential learning
that is often overlooked when that term is used —experiential learning in higher academic research that
undergirds careers in many fields.

Department’s Response: The School will continue to prepare students for graduate studies. The program
currently prepares students for graduate studies in upper-year required courses on communication theory (CMN
402), contemporary issues in professional communication (CMN 323) and research methods (CMN 480/490) and
through electives that are available only to upper-year students (e.g., CMN 321, CMN 408, CMN 453).
Additionally, some of our upper-year electives are cross-listed with our master’s program (CMN 321, CMN 408)
and provide BA students with opportunities to interact and collaborate with our master’s students. As discussed
above in response to Recommendation #6, the School plans to prioritize the development of advanced electives
that are specifically designed for upper-year ProCom BA students. These courses will provide our students with
additional opportunities to strengthen their grasp of theory and methods and to develop research papers and
other outputs which students can use as writing samples for applications to graduate programs. The School will
also explore the development of an information session to be offered in the fall semester, possibly in
collaboration with the ProCom Alumni Association, featuring ProCom alumni who pursued graduate studies.

Dean’s Response: As stated previously, this is the inaugural periodic program review for the BA, Professional
Communication. The PRT report endorsed continued onboarding, cohort-bonding through alumni engagement
and community building as well as sustained support to faculty research to enhance reputation, curricular
vibrancy and to encourage students to pursue graduate study (see 3.12-3.15). The problems identified in the
self-study and the suggestions from the PRT offer several strategies to transition the School from start up to
maturation. This process of implementing solutions to the problems identified and proposing curricular changes
suggests implicit reflection on the identity of the Professional Communications program to further enhance the
communication clusters identified, especially within the context of FCAD’s recent brand identity transition to
“The Creative School”.

RECOMMENDATION 15. Increase financial support for students who wish to participate in the experiential
learning opportunities afforded by international exchanges and the internship course—especially in the EDI
space. Extend the principles of EDI to the International Exchanges programme and to the Internship course by
providing financial support to students who would like to participate in one or both options but are unable to
do so because of financial constraints.

Department’s Response: The School will continue to seek opportunities to provide financial support for our
students. The School has developed paid opportunities for students in ProCom’s Anti-Black Racism Collective,
the Centre for Communicating Knowledge, paid internships in ProCom (Alumni Assistant and Communications
Assistant) Course Development GA positions for ProCom instructors to support the implementation of PPR
recommendations, emergency bursaries for ProCom students in financial need, bursaries for technology for
students facing financial hardship, and RA positions to support SRC by ProCom RFA members. Additionally, we
integrated new bursaries for students from marginalized communities into our budget proposal for 2021/22 and
will continue to seek opportunities to provide funding to our students, particularly those from marginalized
communities. The School will continue these efforts to provide financial support to our students and will work to
promote funding opportunities provided by the Dean’s office for international exchanges. Additionally, as
discussed in response to Recommendation #3, the School will explore a co-op option as part of its longer-term
strategy for experiential learning, which would also increase paid work opportunities for students.

Dean’s Response: As stated previously, this is the inaugural periodic program review for the BA, Professional
Communication. The PRT report endorsed continued onboarding, cohort-bonding through alumni engagement



and community building as well as sustained support to faculty research to enhance reputation, curricular
vibrancy and to encourage students to pursue graduate study (see 3.12-3.15). The problems identified in the
self-study and the suggestions from the PRT offer several strategies to transition the School from start up to
maturation. This process of implementing solutions to the problems identified and proposing curricular changes
suggests implicit reflection on the identity of the Professional Communications program to further enhance the
communication clusters identified, especially within the context of FCAD’s recent brand identity transition to
“The Creative School”.

PRT’s Further Suggestions:
Suggestion 1. While a programme as recent as the Ryerson ProCom BA does not yet have many graduates, our
alumni meeting suggested that alumni engagement is an area that might be improved.

Suggestion 2. The information scientists working in the library are capable of more thorough engagement in
ProCom courses, and eager to do so. They are also uniquely placed to help with tools and research methods in
many of the important areas connected with digital media communications, such as bot-detection, data-
harvesting, and optimization algorithms. We encourage the curriculum development committee to consult
with the library about such involvement.

Suggestion 3. There were complaints about a lack of Canadian content in the courses. We encourage the use
of case studies, examples, issues-management scenarios, and so forth drawn from the Canadian context. This
is another area in which the Advisory Council might be especially valuable.

Suggestion 4. Course projects strike us as an untapped resource for both student development and cohort
building, which can additionally help foster alumni engagement. The capstone projects especially, but also
other intensive course projects, might be brought into first and second year courses to illustrate
communication decisions, rhetorical pressures, design features, project management, and so on. We
encourage the use of these projects in earlier years of the programme, including (where possible) the
involvement of their creators, whether they are still students or have become alumni. This suggestion also can
enrich the ProCom graduate students, if they come from ProCom BA ranks and can talk about projects they
developed then.

IMPLEMENTATION PLAN

Priority Recommendation #1: Enhance experiential learning in the ProCom BA.

[Rationale:
Currently, only a minority of ProCom students take the ProCom internship course, which is positioned in
the spring/summer term of the second or third year of the degree.

As discussed in the PPR self-study (recommendation 3), students who completed the internship often
speak highly of the experience. According to the PRT (recommendations 3.1 - 3.3), enhancing
experiential learning should be one the School’s top priorities in the coming years. In its response to the
PRT and the School’s response, the Dean’s office indicated that it supports our exploration and
assessment of the options listed below for increasing the number of students who enroll in the ProCom
internship and participate in other experiential learning opportunities.

implementation Actions:
To enhance access to the existing ProCom internship, the program will




e poll the students to find out more about barriers to taking CMN 376 and develop strategies for
address them;

e explore the possibility of making CMN 376 available in spring/summer of Year 4 (currently it is
only available in Years 2 and 3);

e explore the possibility of linking internships to our capstone courses (CMN 480 in fall and CMN
490 in winter);

e improve the student preparation for CMN 376 by encouraging students planning to apply for
the internship to take CMN 304 Career Advancement Communication and by liaising with
instructors of CMIN 200 The Craft of Professional Writing about the possibility of building an
assessment into this writing skills and portfolio course that would serve as a sample portfolio
piece that would be relevant to an internship.

To create additional experiential learning opportunities beyond CMN 376, the program will

e explore the option of integrating a second optional internship, possibly through the existing
faculty-wide internship course (FCD 810);

e consult with Ryerson co-op administration to explore the possibility of adding a co-operative
education option to our program.

Timeline
2021/22
e consult with students, alumni, the Dean’s office and the PAC to find ways increasing the
number of experiential opportunities available to our students while also enhancing our
existing internship course.
2022/23
e implement new strategies, based on its consultations in the previous year, to enhance the
existing internship. The School will also create additional experiential learning opportunities by
creating a new course, providing access to other internship courses in The Creative School
and/or by supporting student participation in faculty SRC. As well, the School will look at
expanding the purview of the internship and (potentially) redefine it as an “experiential
learning” component of the degree which may include research assistantship, or positions with
academic supervisors or large, granted Creative School projects.
I:Responsibility for
) leading initiative: ProCom Chair, Program Director, Internship Coordinator and Internship Liaison
D) approving recommendation, providing resources, and overall monitoring: ProCom Undergraduate
Curriculum Committee, ProCom School Council and Faculty Dean

|Priority Recommendation #2: Renew the ProCom BA curriculum

[Rationale:

Repositioning courses and creating new courses will be necessary to address issues of coverage,
redundancies and timing of course content, and the sense of degree progression (particularly with
regard to EDI, software skills, theory and writing) and also to integrate the experiential learning option.
This recommendation aligns with Self Study recommendation #1 (“Organizing a curriculum that builds
each year upon the previous year, with an eye to eliminating curricular overlap.”) and recommendations
3.1-3.11in the PRT report.




|Imp|ementation Actions:

The program will

create new courses to enhance program offerings and revise, rename, or reposition existing
courses to improve the sense of progression and development of skills;
survey courses annually in the spring to identify areas of focus, identify duplicated topics and
overlap between courses, and ensure progression from introductory level knowledge and skills
to proficiency level throughout the degree;
review courses that can be paired and label those courses as introductory and advanced
treatments of subject matter;
revise courses or develop new courses to improve program offerings in the areas of writing,
digital skills, and EDI.
develop select, targeted concentrations in: science, health, technical communication; social
and political communication; strategic and corporate communication; and design and creative
communication.
create a required introductory theory course (Theorizing Communication 1) in Year 1 and
rename the existing fourth year theory course (CMN 402) “Theorizing Communication II”;
in addition to the creation of Theorizing Communication | as a Year 1 required course,
Curriculum Committee will review and discuss the possibility of moving several courses on our
elective list into the core curriculum to more solidly structure the degree and ensure
progression in key areas of professional communication. The proposed changes are as follows:
o Year 2: change CMN 414 Interpersonal Communication and CMN 306 Risk and Crisis
Communication from elective to required
o Year 3: change CMN 316 Questioning Data and CMN 443 Intercultural Communication
from elective to required
o Year 4:add CMN 405 Oral Advocacy as a required course (currently this course is listed
as an elective but has not been developed or offered)
Curriculum Committee will also discuss the possibility of refocusing CMN490 on the
development of capstone projects (currently it is both a research methods course and a
capstone course), as recommended by the PRT;
create a critical path for applied skills with required workshops so that students acquire
technical skills in production, design, sound and video;
develop benchmarks in Adobe CC (mandatory) and writing skills. Once these benchmarks have
been established, the School will explore the possibility of creating benchmarks for project
management and experiential learning.

Timeline
2021/22

outline the new streams/clusters in our curriculum and map existing courses in the four years
of the program onto these categories;

develop a call for proposals for new courses which address the priorities identified in our PPR
Final Recommendations and Implementation Plan, such as EDI, digital skills, writing,
experiential learning, upper-year electives, courses that align with new clusters, and courses
based on faculty SRC;

organize a review of course topics and knowledge/proficiency levels with an emphasis on
identifying and reducing overlap between courses in the same cluster or thematic area and
increasing the sense of progression from year 1 to 4 in each cluster and across the program as
a whole. This review will take place annually from Spring 2022 onwards. The results of the first
review will be seen in course delivery beginning Fall 2022;




e support faculty members and the Curriculum Committee as they develop
benchmark/certifications for digital skills and writing and integrate them into courses;

e engage faculty who teach courses that will repositioned (CMN 306, CMN 316, CMN 414, CMN
405 and CMN 443) in discussion about the recommended changes to the position, title and/or
description and integrate feedback into course revision proposals, which will be reviewed by
our Curriculum Committee by Spring 2022.

2022/23

e share revised curriculum map, including any new stream/clusters and benchmarks that do not
require curriculum modifications, with faculty and students in onboarding materials and events
in Fall 2022;
® submit to the Academic Standards Committee
o curriculum modification proposals to reposition courses and change titles and
descriptions of CMN 306, CMN 316, CMN 414, CMN 402, CMN 405 and CMN 443;
o curriculum modification proposal for Theorizing Communication | and any other new
course in priority areas;
o any additional curriculum modifications arising from the annual review process and the
integration of clusters/streams, benchmarks;
e launch the benchmarks for writing and digital skills in selected courses (benchmarks for the
entire program will be delivered in Fall 2023)
2023/24
e share revised curriculum map, including the finalized streams/clusters and benchmarks, with
faculty and students in onboarding materials and events in Fall 2023;
e begin rollout of new curriculum for the first-year cohort;
e launch the benchmarks for writing and digital skills across the entire program.
|IResponsibility for
) leading initiative: ProCom Chair, Program Director, Academic Coordinator, Curriculum Committee,
Prof. Jane Griffith (writing benchmarks)
D) approving recommendation, providing resources, and overall monitoring: ProCom Undergraduate

Curriculum Committee, ProCom School Council, Procom Chair, ProCom Program Director, and Faculty
Dean

|Priority Recommendation #3: Enhance student experience.

[Rationale:

ProCom students enjoy a strong sense of community and cohorts are generally closely bonded, but
existing community-building efforts should continue and new activities developed to strengthen the
student community. Strong community bonds create better networks of support for students during
and after their degree. Shared community experiences and knowledge help prepare students to
encounter the challenges of the program in upper years (such as the demands of the capstone project in
CMN480 and CMN490). By adding more required courses, as well as creating concentrated

specializations create more cohesion among the students as well as creating a stronger base for future
alumni support.




|Imp|ementation Actions:
The program will work to

e create more opportunities for seminar and studio style classes (in spite of increasing
enrolments) to optimize pedagogy, skills development, and engagement and to help prepare
students for graduate studies;

e reduce the number of classes that include ProCom majors and non-major students. ProCom
will add more required courses exclusively for ProCom students, and develop advanced
electives restricted to ProCom students while continuing to deliver foundational elective
courses to non-ProCom cohorts;

e increase research-informed course designs and help faculty leverage research strengths and
networks to create opportunities for students;

e develop new events and activities that increase the involvement of the ProCom Course Union
(PCCU), faculty members, and the Program Advisory Council (PAC);

e strengthen student-faculty relationships and collaborations though, for example, a redefinition
or expansion of the internship to include experiential learning through research assistantships

Timeline

2021/22

e in consultation with the Dean’s office, identify opportunities in the program for increasing
seminar and studio courses while continuing to deliver required and elective courses to non-
ProCom students;

e in consultation with the Dean’s office, develop strategies for reducing the number of classes
that include ProCom majors and non-ProCom students;

e support preliminary work on research-informed course designs/redesigns through, for
example, a call for proposals for new courses which integrate faculty SRC;

e identify opportunities in existing events/activities for increasing the participation of faculty
members, the ProCom Course Union (PCCU), the ProCom Alumni Association (PCAA) and the
Program Advisory Council (PAC).

e plan and pilot new initiatives to strengthen student-faculty relationships and collaboration in
key areas such as course development, SRC, co-curricular events, school governance and EDI
initiatives;

2022/23
® submit curriculum modification proposals to the Academic Standards Committee for the
following changes:

o add seminar and studio courses to the program;

o reduce the number of courses or sections of courses that include ProCom majors and
non-projects students (e.g., by changing the prerequisites or the positioning of
electives on the Open Elective and Liberal Studies tables);

o add new courses or revise existing ones to infuse faculty SRC into our curriculum.

e plan and deliver new events/activities which prioritize student interaction and collaboration
with faculty members, alumni and/or industry representatives.

® assess initiatives that were piloted in the previous year for strengthening student-faculty
relationships and collaboration and, if successful, ensure these activities are embedded in the
School’s annual events calendar, onboarding processes, governance procedures, etc.

2023/24




® Dbegin rollout of new seminar and studio courses, courses based on faculty-research, as well as
electives which were previously open to ProCom and non-ProCom students and will now be
restricted to ProCom students;

|IResponsibility for

a) leading initiative: ProCom Chair, Program Director

b) approving recommendation, providing resources, and overall monitoring: ProCom
Undergraduate Curriculum Committee, ProCom School Council, Faculty Dean, ProCom staff.

Priority Recommendation #4: Renew program identity and support its maturation

[Rationale:

The Self-Study, the PRT report and the response of the Dean’s office agree that many of the issues
around curriculum and student experience noted above stem from the fact that the ProCom BA is a
relatively new program which was developed alongside the School’s ongoing service commitments. In
the next few years, the School will prioritize the transition of the ProCom BA from a “startup” to a
mature program. To this end, the PRT report, the School’s response and the Dean’s response
highlighted the need for continued onboarding,

cohort-bonding, alumni engagement and community-building and support for faculty research to
enhance reputation, curricular relevance and vibrancy, and the preparation of our students for graduate
studies (3.12 - 3.15 in the PRT report; recommendations 12 - 14 in the program’s response to the PRT).
The formation of communication clusters and other curriculum renewal initiatives discussed above will
also contribute to the maturation of the program.

|implementation Actions:

To enhance community-building, the School will

e continue to provide orientation events and resources, year-end showcases of student work,
international collaborations, student-focused EDI initiatives, internship networking sessions,
awards celebrations, and other events and activities that have fostered a strong sense of
community among the students;

e explore strategies of increasing the involvement of faculty members, our Program Advisory
Council, alumni and industry supporters in community-building, professional development and
mentorship activities for students.

To prepare students for graduate studies, the School will

e continue to allocate funding (pending budget approval) to faculty for course design/redesign
and support SRC efforts by way of formal calls and subsequent adjudication, and continue to
involve our faculty SRC Representative and the Catalyst in supporting and showcasing faculty
SRC;

e explore strategies for integrating faculty SRC into the development of new courses and clusters
of courses in our curriculum.

To support faculty research and its integration into our curriculum, the School will

e continue to prepare students for graduate studies in upper-year required courses on
communication theory, contemporary issues in professional communication and research
methods as well as electives which are available only to upper-year ProCom students and/or
which are cross-listed with our master’s program;




e create advanced electives courses designed for upper-year ProCom BA students to deepen
their understanding of theory, methods and contemporary issues and to prepare them for
graduate studies;

explore curricular integration of experiential learning opportunities in which students participate in
faculty SRC and knowledge translation (KT) activities.

Timeline

2021/22
e continue existing initiatives around community-building, preparation for graduate studies and
support for faculty SRC and plan events and initiatives that bring together students, alumni,
members of the Program Advisory Council and other industry supporters;
e support preliminary discussion and planning of new upper-year electives, courses that are
based on faculty SRC, and experiential learning opportunities that involve students in faculty
SRC and KT;

2022/23
e Review and approve new course proposals that address the areas above (preparation for
graduate studies and involvement of students in faculty SRC and KT).

IResponsibility for

a) leading initiative: ProCom Chair, Program Director

b) approving recommendation, providing resources, and overall monitoring: ProCom
Undergraduate Curriculum Committee, ProCom School Council, Faculty Dean, Undergraduate
Internship Coordinator, ProCom Alumni and Internship Liaison.

Recommendation

Having satisfied itself of the merit of this periodic program review, the Academic Standards Committee
recommends: That Senate approve the Periodic Program Review for the Professional Communications
Program, Bachelor of Arts (Honours) — The Creative School.

D. PERIODIC PROGRAM REVIEW - History — Faculty of Arts

In accordance with the Institutional Quality Assurance Process (IQAP), this final assessment report provides a
synthesis of the external evaluation and the internal response and assessments of the undergraduate History
program. The report identifies the significant strengths of the program, together with opportunities for program
improvement and enhancement, and it sets out and prioritizes the recommendations that have been selected
for implementation.

The Implementation Plan identifies who will be responsible for leading the implementation of the
recommendations; who will be responsible for providing any resources entailed by those recommendations; and
timelines for acting on and monitoring the implementation of the recommendations.

SUMMARY OF THE PERIODIC PROGRAM REVIEW OF THE HISTORY PROGRAM
The History (HIS) program submitted a self-study report to the Vice-Provost Academic on May 13, 2021. The self-

study presented the program description and learning outcomes, an analytical assessment of the program, and
program data including the data collected from student and alumni surveys, along with the standard University



Planning data tables. Appended were the course outlines for all core required and elective courses in the
program and the CVs for all faculty members in the Department of HIS and other faculty who have recently
taught core courses (required and/or elective).

Two arm’s-length external reviewers, El Chenier, Professor, Department of History, Simon Fraser University, and
Katrina Srigley, Professor, Department of History, Nipissing University, were appointed by the Dean of Arts from
a set of proposed reviewers. They reviewed the self-study documentation and then conducted a virtual site visit
via video conferencing (Zoom) on June 3 and June 4, 2021.

The visit included meetings with the Vice-Provost Academic; Dean and Associate Dean (Undergraduate Studies),
Faculty of Arts; the department Chair, the Undergraduate Program Director, representatives from the
Curriculum Committee, the Chief Librarian, the Subject Librarian (Liaison). The Peer Review Team (PRT) also met
with several faculty members and staff of the History program, the Chang School Academic Coordinator for the
program, students and alumni.

In their report, dated June 22, 2021, the PRT provided feedback that describes how the History program meets
the IQAP evaluation criteria and is consistent with the University’s mission and academic priorities. The PRT
commended the program for developing a clear and detailed self-study report and appendices. The main areas
of strength identified by the PRT include:

e The History BA program objectives and learning outcomes align with Ryerson University’s mission and
academic plans;

e The suite of H-Craft courses, opportunities for internships, and the recent development of a co-op
program provide rich opportunities for engagement, contribute to an innovative ecosystem, and set
students up for educational and career success;

e The curriculum is well aligned with program learning outcomes and UDLEs;

o The History Program is well positioned to not only participate, but to lead in areas of truth and
reconciliation and anti-Black racism. Recent faculty hires demonstrate a commitment to equipping
students to become “knowledgeable, confident and articulate citizens;

e High rate of student satisfaction with the program;

e Based on the syllabi reviewed, there is significant opportunity for curriculum revision to meet current
and future disciplinary and societal needs;

e Since its inception, the program has emphasized the “doing” of history, which is reflected in the H-Craft
and Heritage Management suite of courses, internships and RAships available to upper-level students,
and the co-op program set to start in January 2022. This is a unique aspect of the program that should
not only be preserved, but further developed and supported;

e Students who graduate from Ryerson are well-prepared to engage in the practice of history, and acquire
critical thinking skills that will serve them well in life and their chosen careers. However, as stated above,
the curriculum could better prepare them to engage in contemporary historiographic, political, and
social debates;

e The history program is well positioned to provide essential training for these rapidly growing grassroots
and market demands. The program already offers courses on colonialism in diverse geographic regions,
for example, and has prioritized hiring faculty who currently offer courses in these areas and similar
other areas. One more faculty hire is on the immediate horizon;

e Faculty commitment to student learning and success is highly valued by students and formally
recognized by the institution in the form of teaching awards which have been received by several
members of the department;



The history program has excellent experiential learning opportunities available for students, embedded
within classes;

The department has excellent and committed administrative support;

History Department faculty note a strong and positive relationship with the Ryerson University Library.

The self-study also identified areas of improvement, such as:

There is concern that the program leans too heavily on new faculty members to address the
requirements (and demands) of anti-Black racism and truth and reconciliation;

At Ryerson, as elsewhere, enrollment caps for seminar courses have steadily risen over the past three
decades. Consequently, new pedagogical strategies are needed to achieve the small-group, active
learning experience seminars are intended to offer. Students do not appear to be having the desired
experience; they describe an environment in which a small minority are permitted to dominate
classroom discussions. As a result, some students do not feel particularly enriched by senior seminar
classes;

The Self Study recognizes the program is “heavily Eurocentric,” and students agree. 75% of those
surveyed described the curriculum as “too Western-focused overall.” Although the department will be
hiring an Africanist in the very near future, the reality is that there will not be any significant change in
the geographic and temporal expertise in the department. Consequently, the western focus will remain;
There is unevenness in critical approaches to understanding the past, regardless of the region or era;
Thus far, the department has aimed to meet the challenges of TRC/EDI/anti-Black racism through faculty
renewal, creating a situation where some faculty are challenging ways of viewing the past that are still
being taught in the same department. The result is inconsistencies in the program;

The structure of the program and the department culture produces inequalities, alienates some faculty
members, and undermines departmental cohesion;

The review of course curricula shows that students have several opportunities to engage in discussions
and debate regarding the most urgent issues of our time (social and political inequality, including sexism
and heterosexism, ableism, racism, colonialism, and white supremacy), all grounded in history and
perpetuated by university curricula that, for example, teaches western civilization without critically
engaging how the very notion of civilization serves to dehumanize non-Western people and justify
genocidal violence such as the kind perpetuated by the residential school system. Overall, however,
there is a disproportionate emphasis on white, male, western viewpoints and perspectives;

Faculty should be encouraged to experiment with a greater range of teaching methods and assessment
tools, and again, this can be facilitated and supported by an active curriculum committee;

The department does not rely on more sessional than full-time faculty to deliver its program;

While there is general agreement that the existing library resources are sufficient for an undergraduate
history program, including regular investment in the monograph collection and access to a range of the
most popular journals, electronic resources, and databases for history students, underfunding of the
library is a challenge;

Given the excellent research and publication profile of faculty in this department, we encourage more of
them to apply for external funding;

The program's retention rates range from slightly to significantly lower than those in Arts and Ryerson,
in general.

The Chair of History submitted a response to the PRT Report on August 13, 2021. The response to both the PRT
Report and the Program’s Response was submitted to the Vice-Provost Academic by the Dean of Arts on
December 2, 2021.



The Academic Standards Committee completed its assessment of the History Program Review on February 10,
2021. The Committee indicated that a thorough, analytical and self-critical program review was conducted. The
School integrated into the implementation plan feedback from students, alumni, employers and peer reviewers,
and outlined a comprehensive plan for program enhancements moving forward.

The Academic Standards Committee recommends that the program continue, as well as provide a one-year
follow-up report, as follows:
1. The mandated One-Year Follow-up Report be submitted by June 30, 2023 to include:
a. Updates on the status of the initiatives outlined in the Implementation Plan;
b. A review of course outlines to ensure policy alignment

Presented to Senate for Approval: March 1, 2022
Start date of next Periodic Program Review: 2025-26
SUMMARY OF THE REVIEWERS’ RECOMMENDATIONS WITH THE PROGRAM'’S AND DEAN’S RESPONSES

RECOMMENDATION 1. That, in acting on the below recommendations, an equity review be undertaken by the
chair and a departmental EDI subcommittee that includes student representation. Recognizing that this is
skilled work, this review should be undertaken with support from staff in the Office of Vice President, Equity
and Community Engagement, to ensure that existing and/or new inequities are not being produced or
reproduced in who does the work, how the work is done, and what and how different types of labour are
rewarded, recognized, and acknowledged.

Department’s Response: Agreed: The program welcomes this important recommendation and is committed to
acting on it in a timely fashion, ideally commencing in Fall 2021. We anticipate that this will be ongoing work and
therefore our timeline indicates a time of commencement but not a termination date.

Dean’s Response: The Department is in agreement with this recommendation, which aligns with departmental
recommendation #2, and proposes to begin acting on it in a timely fashion, ideally commencing in Fall 2021. It is
anticipated that this will be an ongoing project. They intend to begin by striking an EDI subcommittee and then
reaching out to OVPECI for support in this initiative. It will be equally important to ensure that an equity
perspective is maintained over time, as part of the culture of the Department.

RECOMMENDATION 2. Establish and empower with resources, including at least one course release for the
chair per term for the first two years, an active curriculum committee responsible for leading a robust,
inclusive, department-wide discussion on curriculum renewal, paying particular attention to:

a) supporting faculty to bring their course curricula up to date with the most recent historiographic
debates, including histories of colonization, racialization, and other processes that have produced
the inequities with which we currently grapple;

b) ensure that each member of the department has a clear understanding of what they can teach, and
at what level, and is aware of and encouraged to access resources available to them to develop new
and revise existing courses;

C) ensure that all members have equal opportunity to develop and teach courses that give the program
its identity, including especially the H-Craft courses;

d) take intentional and evidence-based steps to structure upper level seminars in such a way that
greater student participation and engagement is made possible;

e) facilitate the exploration of and encourage the adoption of more diverse methods of teaching and
assessment;



f) assist faculty in maximizing their use of D2L to support student learning.
The curriculum committee should proactively engage all department members in the process of curriculum
renewal, and help faculty take advantage of the support available from the Centre for Excellence in Learning
and Teaching, including grants for curriculum renewal; that it seek out support and resources from Ryerson’s
OVPECI such as its Community of Practice; that it draw on the dedicated expertise of Hayden King and
Melanie Knight who advise on Indigenous and Black Studies/issues; that it seek out support and resources
from the new Associate Dean of Learning. Many of these measures can be taken individually, but our
experience shows that the program and faculty benefit most when it is undertaken intentionally and as a
department with a common interest and goal. Individually, faculty working in these and other areas are
strongly urged to rethink the focus of their courses (title, reading material, teaching modalities, assessment)
to reflect the state of the discipline and, even more importantly, the diverse student body in their classrooms.
In the last ten years, the discipline of history has moved away from the nation state turning to more thematic
engagement with the past and the present, covering diverse spaces and places (e.g. The Atlantic World) and
shifting periodization (e.g. moving away from the pre and post Confederation framing for Canadian history).
Faculty should in the next year revise their individual course offerings to bring them into alignment with the
current state of the discipline.

Department’s Response: Agreed: The program finds these detailed recommendations to be very helpful and has
already begun such a process, particularly with respect to b) through f). The global pandemic has certainly
compelled us all to maximise our use of D2L and our different modes of delivery. Many faculty have already
benefited from the support of the Centre for Excellence in Learning and Teaching (CELT) and, as we informed the
PRT, there are grants available for curriculum renewal and course development. At least one faculty member is
already a part of Ryerson’s OVPECI Community of Practice and the department has already drawn on the
expertise of community members such as Dr. Hayden King (Advisor to the Dean of Arts, Indigenous Education)
and Dr. Mélanie Knight (Advisor to the Dean of Arts, Blackness and Black Diasporic Education) and as well as
staff in the OVPECI (e.g., to support EDI in tenure-track hiring processes). We look forward to increased support
and resources from the office of the new Associate Dean of Arts, Innovation in Teaching and Learning.

Dean’s Response: The Department agrees and finds the recommendations to be very helpful. They note that
some of this work has already begun, particularly with respect to b) through f). The Department members utilize
the resources of the Centre for Excellence in Learning and Teaching. During the global pandemic, faculty
members have had to maximize the use of D2L and other modes of online delivery. The Department will
continue to benefit from the expertise of Dr. Hayden King, Advisor to the Dean of Arts, Indigenous Education,
and Dr. Mélanie Knight, Advisor to the Dean of Arts, Blackness and Black Diasporic Education in casting a new
light on their curriculum. They have also drawn on resources in the OVPECI, for example, in order to support EDI
in tenure-track hiring processes. The creation of the office of the Associate Dean of Arts, Innovation in Teaching
and Learning, which will launch in January 2022, is recognized as a useful new resource. Experiential learning is a
priority for the Faculty of Arts. The History Department has a strong track record of experiential learning
opportunities from mock excavations to work placements in archives and museums. At the same time, the PRT
found that the Department overall relied considerably on traditional essays, mid-term and final exams as modes
of assessment as well as on traditional teaching methods with lectures and seminars. The PRT recommended
that the Department increase the range of teaching and assessment methods while also providing greater
opportunities for all students to participate in seminar courses. The PRT also noted that there are significant
variations in course outlines regarding grading procedures and late penalties; these should also be reviewed by
the Department in order to ensure fairness to students. The Dean of Arts Office recognizes the importance of
curricular renewal and has created a number of grants in curricular redevelopment that we hope the
Department will find useful. Curricular renewal is always an ongoing team project. At the same time, the
Department would have to make a strong case for course release for any department member to support this



work, as course releases are rarely provided in the Faculty of Arts. Distribution of course releases must not only
be fair but also perceived to be fair to all departments and all faculty members.

RECOMMENDATION 3. Continue to build on the program’s existing strength and expand innovative
experiential learning opportunities.

Department’s Response: Agreed: Our work in this area is ongoing, most immediately through the introduction
of the co-operative education option in Fall 2021.

Dean’s Response: The Department is in agreement and notes that their work in experiential learning is ongoing
and will continue to be an important priority for the Curriculum Committee. The Faculty of Arts provides support
for experiential learning in the form of experiential learning curriculum (re)development grants as well as the
assistance of Dr. Reena Tandon, a specialist in community-engaged learning and teaching. Dr. Tandon has
worked collaboratively with History instructors in the past. In Fall 2021, the introduction of the co-op program
with the support of the Career and Co-op Centre, has also considerably strengthened experiential learning
opportunities in the Department.

RECOMMENDATION 4. Continue to build community by: establishing and maintaining a strong relationship
with the Program Advisory Council; include students, faculty (tenure-stream and contract), and staff; working
with the administration to gain access to suitable physical spaces to facilitate community building; think
about space in ways that reflect the land on which the university sits and diverse cultural usages, values, and
practices (e.g. ventilation for smudging; circular spaces; windows to engage outside).

Department’s Response: Agreed: Commencing in the fall of 2021, we commit to establishing a Program
Advisory Council. This should be completed by the end of the semester. It may be that the PRT has confused the
Program Advisory Council (which we do not yet have) with the Department Council (which we do, per the
department Bylaws). As to accessing suitable physical space, this was a challenge before the pandemic and will
likely continue to be so after it. We hope that the university will continue to attend to community members’
needs in this regard by providing spaces for student groups and religious and cultural communities (e.g. the
existing Muslim prayer space and a planned Indigenous healing garden in the TRSM courtyard).

Dean’s Response: As the Department notes, the PRT appears to have confused the PAC with the Department
Council, which already exists in the Department and, following Policy 45, has its own by-laws posted on the
Senate website. Judging by their description of such a council, including students, faculty and staff, there is
clearly a misconception of the role of the PAC. PAC members are selected from the greater community from
fields and professions related to the degree in question. While students are not part of the PAC, it is often useful
to include alumni as well as employers and potential employers of History graduates. As mentioned, the
Department has agreed to establish a PAC, ideally beginning and completing this work by the end of Fall 2021.
Embedded in this recommendation is access to “suitable physical space”. As the Department acknowledges,
space issues are a significant concern at Ryerson University and in the Faculty of Arts in particular. The
Department emphasizes the need for space provided by the university that will meet community members’
needs through meeting space for student groups and for religious and cultural communities such as facilities for
Muslim prayer and an Indigenous Healing garden. The Dean of Arts recognizes the importance of better space
options for the university community, including contiguous space for departmental offices, as well as culturally
appropriate spaces to enhance student life on campus. The Faculty of Arts has grown considerably and ensuring
sufficient space for faculty offices, student groups, and various centres is an ongoing challenge, although in the
short term, some rented space is a viable option.

RECOMMENDATION 5. Enhance communication to increase the profile of the department by finding ways to
market the unique attributes of the program inside and outside the university; communicate more effectively
with present and future students about the value of a history degree in the workforce and a realistic and


https://www.ryerson.ca/tedrogersschool/news-events/2021/02/ted-rogers-school-welcomes-consultation-for-indigenous-healing-garden/

practical assessment of the opportunities available to them; provide information about and assistance in
pursuing diverse career options (e.g. Career Night talks/ live webinars with Q&A); use these to promote
existing programs like Heritage Management and the co-op.

Department’s Response: Agreed: We already have a strong track record in this regard and look forward to
continuing in our work with career talks, the International Studies Talks, student debates, Ryerson History
Student Society functions and the like, particularly as on-campus activities increase in Fall 2021.

Dean’s Response: The Department agrees and points to its strong track record with its established Career talks,
International Studies Talks, student debates, Ryerson History Student course union functions, among others.
They note that it will be easier to increase such activities once on-campus activities resume in Fall 2021. The
Dean of Arts commends the Department for the lively community it has created through these activities.
Student recruitment remains an issue for the Department, as it does for other relatively small Humanities
departments. The Department is active in collaborating with Student Recruitment on Open House and with the
Career and Co-op Centre on Career Talks to promote the program. The introduction of co-op in History will,
hopefully, be a strong selling point to promote the undergraduate program to new students. The History
Department may also find it beneficial to connect with students, alumni and employers through the creation of
a LinkedIn group specific to the Department and its students. The Dean of Arts Office notes that the Department
chose not to undertake an employer survey for their PPR. It would be very helpful for the Department to
proceed with such a survey in order to facilitate enhanced communication with such employers and to
determine the range of employers and their expectations and needs. The Career Education Specialist can be very
helpful in locating alumni and employers and LinkedIn is a particularly useful tool for such searches.

RECOMMENDATION 6. Ensure that the work of the EDI subcommittee (see Recommendation 1) consider the
working conditions of all contract faculty contributing to the program, including ways to include them in the
departmental community that will make them feel valued and appreciated, and will benefit their career
aspirations. Given the robust finances that flow annually from the Chang School of Education, increase
available funds to contract faculty to match the professional development funds (e.g. books, travel, and so
forth) available to tenure-stream faculty.

Department’s Response: Agreed: We understand that our department is the only one to make funds available
for contract lecturers (both CUPE Unit 1 and Unit 2) for teaching, research and conference support. We see no
reason to discontinue this practice, subject to departmental finances.

Dean’s Response: The Department is firmly in agreement with the recommendation to support contract
lecturers as much as possible within their budget. At present, the Department provides funds for contract
lecturers (CUPE Unit 1 and Unit 2) for teaching, research and conference support. They have every intention of
continuing this funding but note that it is contingent on departmental finances. The Dean of Arts Office notes
that professional development funds are available for CUPE Unit 1 and CUPE Unit 2 in their respective Collective
Agreements. We also note that CUPE Unit 1 instructors, many of whom also teach as CUPE Unit 2, are eligible
for most teaching awards in the Faculty of Arts; both units are eligible for awards at the university-wide level.
We firmly support the recognition of the role that CUPE instructors play in the Faculty of Arts, while recognizing
that we can always strengthen our ties with the Faculty of Arts Chang School instructors. Currently, the
Academic Coordinators for the Chang School and the Faculty of Arts, with at least one representative for each
department, meet at least twice a year to determine ways to enhance such collaboration.



IMPLEMENTATION PLAN

Recommendation #: 1

Recommendation: That, in acting on the below recommendations, an equity review be undertaken by
the chair and a departmental EDI subcommittee that includes student representation. Recognizing
that this is skilled work, this review should be undertaken with support from staff in the Office of Vice
President, Equity and Community Engagement, to ensure that existing and/or new inequities are not
being produced or reproduced in who does the work, how the work is done, and what and how
different types of labour are rewarded, recognized, and acknowledged.

Rationale: Advancing equity, diversity, inclusion and reconciliation within the department.

Objective:

To ensure that the recommendations that follow are acted on fairly, and with appropriate
consideration of concerns related to equity, diversity and inclusion as well as reconciliation with
Indigenous Peoples.

Actions:
® Strike a departmental EDI committee which includes student representation to achieve the
overall objectives of this program review.
® Secure specialized internal and/or external support, e.g., EDI consultant

Timeline: 2022-ongoing; recommendations/report by 2023-2024 academic year

Responsibility for Leading Initiative: Department Chair

Responsibility for Approving Recommendation: Faculty Dean (determined by
recommendations/report).

Recommendation #: 2

Recommendation: Establish and empower with resources, including at least one course release for the
chair per term for the first two years, an active curriculum committee responsible for leading a robust,
inclusive, department-wide discussion on curriculum renewal.

Rationale: Curriculum review is necessary given growth and recommendations.

Objective:

a) supporting faculty to bring their course curricula up to date with the most recent historiographic
debates, including histories of colonization, racialization, and other processes that have produced
the inequities with which we currently grapple;

b) ensure that each member of the department has a clear understanding of what they can teach,
and at what level, and is aware of and encouraged to access resources available to them to
develop new and revise existing courses;

C) ensure that all members have equal opportunity to develop and teach courses that give the
program its identity, including especially the H-Craft courses;

d) take intentional and evidence-based steps to structure upper level seminars in such a way that
greater student participation and engagement is made possible;




e) facilitate the exploration of and encourage the adoption of more diverse methods of teaching
and assessment;

f) assist faculty in maximizing their use of D2L to support student learning.”

Actions:
® Conduct an audit and review of curriculum objectives, learning outcomes, descriptions and
requirements/prerequisites
® Secure specialized internal and/or external consultant supports

Timeline: 2022-ongoing

Responsibility for Leading Initiative: Contrary to PPR reviewer’s recommendations, the Dean’s office
will not provide resources for a teaching release for the chair of the curriculum review committee.
Therefore it is suggested that a professional curriculum reviewer/consultant be hired. Depending on
when the consultant is

engaged, possible timeline: 2022-ongoing; recommendations/report by 2023-2024 academic year.

Responsibility for Approving Recommendation: Curriculum Review Committee/departmental
membership; Faculty Dean

Recommendation #: 3

Recommendation: Continue to build on the program’s existing strength and expand innovative
experiential learning opportunities.

Rationale: Strengthen the most distinctive elements of our History BA program to support student
recruitment and engagement, graduate employment, and faculty recruitment and retention.

Objective: Continue to build on the program’s existing strengths and expand innovative experiential
learning opportunities.

Actions:

® (Clearly communicate the benefits of existing experiential learning opportunities to students.

® Expand the number and variety of experiential learning opportunities through both
internships and our new co-op program.

Timeline: Fall 2021 to 2024-25

Responsibility for Leading Initiative: Undergraduate Program Director and Faculty Co-op Advisor,
supported by Undergraduate Program Administrator, Program Advisory Council (when established)
and department membership.

Responsibility for Approving Recommendation: Department




Recommendation #: 4

Recommendation: Continue to build community by: establishing and maintaining a strong relationship
with the Program Advisory Council; include students, faculty (tenure-stream and contract), and staff;
working with the administration to gain access to suitable physical spaces to facilitate community
building; think about space in ways that reflect the land on which the university sits and diverse
cultural usages, values, and practices

Rationale: see above

Objective: see above

Actions:
® Form and maintain strong ties with our Program Advisory Council
® Ensure that the department’s physical space needs are considered in space planning for the
Faculty of Arts

Timeline: 2022 Winter Semester (for PAC) and ongoing

Responsibility for Leading Initiative: Department Chair, Program Advisory Council, department
membership

Responsibility for Approving Recommendation: Department (PAC)

Recommendation #: 5

Recommendation: Enhance communication to increase the profile of the department by finding ways
to market the unique attributes of the program inside and outside the university; communicate more
effectively with present and future students about the value of a history degree in the workforce and a
realistic and practical assessment of the opportunities available to them; provide information about
and assistance in pursuing diverse career options

Night talks/ live webinars with Q&A); use these to promote existing programs like Heritage
Management and the co-op.

Rationale: see above

Objective: see above

Actions:

® Communicate more effectively with present and future students about the value of a history
degree in the workforce and a realistic and practical assessment of the opportunities
available to them, e.g., through networking and careers events/webinars with History alumni,
PAC members and others, promotion of the co-op program, internships, and Heritage
Management courses

® Working with Career & Co-op Centre staff, provide information about and assistance in
pursuing diverse career options

® Hire work/study student for dissemination of information via social media

Timeline: initiated and ongoing

Responsibility for Leading Initiative: Department Chair, UPD, UPA, Faculty Co-Op Advisor, members of
department

Responsibility for Approving Recommendation: Dept Chair and UPD




Recommendation #: 6

Recommendation: Ensure that the work of the EDI subcommittee (see Recommendation 1) consider
the working conditions of all contract faculty contributing to the program, including ways to include
them in the departmental community that will make them feel valued and appreciated, and will
benefit their career aspirations. Given the robust finances that flow annually from the Chang School of
Education, increase available funds to contract faculty to match the professional development funds
(e.g. books, travel, and so forth) available to tenure- stream faculty.

Rationale: Recognize the contributions of contract lecturers to the department; address the
consequences of precarious work within universities; and respond to relevant recommendations of the
Precarious Historical Instructors’ Manifesto (2020) and the Canadian Historical Association’s response
to the manifesto.

Objective: As above.

Actions:
® Annual review of professional development funds available to contract lecturers in the
department
® Continued inclusion of CLs in regular department meetings and correspondence as well as
Department Council
® Ensure that physical space for CLs (e.g., offices) within the department is included in
communication of space needs to the Dean of Arts

Timeline: 2021-ongoing

Responsibility for Leading Initiative: Department Chair

Responsibility for Approving Recommendation: Faculty Dean

Recommendation
Having satisfied itself of the merit of this periodic program review, the Academic Standards Committee

recommends: That Senate approve the Periodic Program Review for the History Program, Bachelor of Arts

(Honours) - Faculty of Arts.

E. CHANG SCHOOL - Certificate Discontinuation for Advanced Applied Digital Geography and GIS

The six-course Certificate in Advanced Applied Digital Geography and GIS dates back to 2004. Its purpose is to
build on the “fundamental-level” knowledge and skills that students gain from the Certificate in Applied Digital

Geography and GIS. Please see Appendix A for a complete description of the certificate.

While the “fundamentals” certificate has been the top-ranked certificate in the Arts program area for over

twenty years (2001-21), as summarized below, its “advanced” counterpart has struggled to attract continuous

learners:

e Enrollment: From 2016-21, the certificate attracted an average of three (3) new students per year; in

this same five-year time period there were a total of 5 graduates.
e Student Status: From 2016-21, there were a total of fifteen (15) new student registrants in the
certificate; six (6) students discontinued and one (1) cancelled.

e Financial Viability: Over the same five year period (2016-21), the certificate generated a cumulative loss

of over $55,000.


https://cha-shc.ca/news/the-chas-response-to-the-precarious-historical-instructors-manifesto-2020-03-05.htm
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o Certificate Ranking: Based on the number of certificate student enrollments in the past five years
(2016-21), the certificate is ranked 71° of the 82 Chang School certificates.

Transition Plan

Ten (10) students are considered active in the certificate; six (6) have taken at least one course in the past five
years while four (4) have not taken any courses to-date. Each student will be contacted to determine a viable
pathway to program completion. Note that all required courses (First Level) and all electives in the Advanced
certificate are also included in the curriculum of the more popular fundamentals certificate and will therefore
continue to run with regularity.

Concluding Remarks

While the advanced-level certificate offered high quality programming and excellent instruction, it did not
perform well in-market. Despite the lack of uptake at the advanced level of study, The Chang School and the
Department of Geography and Environmental Studies will continue to collaborate closely, maintaining the long-
standing success of the Certificate in Applied Digital Geography and GIS.

Implementation: Fall 2022, with the last admit term in the certificate being Spring 2022.

Appendix A

Certificate in Advanced Applied Digital Geography and GIS

This advanced certificate builds on the Certificate in Applied Digital Geography and GIS to provide greater
conceptual understanding and technical expertise in an increasingly complex industry.

Upgrade your knowledge and skills through highly technical specialty courses in:
e spatial database management systems
e advanced programming
® spatial statistics
® GIS web services

Project-based courses consolidate the in-depth conceptual knowledge and complex skills learned in your
previous courses.

Take advantage of the state-of-the-art GIS facilities offered by Ryerson University’s Department of Geography
and Environmental Studies — a leader in GIS education in Canada.

Admission Criteria

Required:
Certificate in Advanced Applied Digital Geography and GIS or equivalent

Admission Application

You must complete an application for pre-approval and be approved before registering for your first course. To
obtain an application, visit Forms and Documents. The completed application, together with transcripts, may be
presented to the academic coordinator during the Open House or mailed to the address on the form.



https://continuing.ryerson.ca/contentManagement.do?method=load&code=CM000098
https://continuing.ryerson.ca/contentManagement.do?method=load&code=CM000127

Admission Interview/Placement Assessment
You must also complete an interview with the academic coordinator to facilitate assessment of prior learning.
Official documentation of English proficiency may be required if English is not your first language.

Certificate Requirements

The successful completion of six courses (four required courses and two required courses — second level, or four
required courses, one required course — second level, and one elective). The elective category only applies if a
student selects one (1) course from the Required Courses — Second Level category. If a student chooses both
courses, they do not need to complete this category.

Required Courses

CODG 210 Spatial Database Management Systems
CODG 211 Advanced GIS Programming

CODG 212 Spatial Statistical Methods

CODG 213 Internet GIS

Required Courses — Second Level (select 1 or 2)

You may select 1 or both of the following courses. If you choose 1, you need to complete 1 course from the
Electives to fulfill the certificate requirements.

CODG 220 GIS Implementation

CODG 221 GIS Project

Elective Courses (select 1)

This category only applies if you select 1 course from the Required Courses — Second Level. If you choose both
courses, you do not need to complete this category.

CODG 130 Legal and Ethical Issues in GIS and Digital Data

CODG 131 Issues and Innovations

CODG 132 Customizing GIS Software: Applications and Programming

CODG 133 Map Algebra: Topology and Overlay

CODG 135 Digital Image Processing and Applications

CODG 136 Web Mapping

Recommendation

Having satisfied itself of the merit of this proposal, the Academic Standards Committee recommends: That
Senate approve the discontinuation of the certificate in Advanced Applied Digital Geography and GIS — Chang
School.

F. CHANG SCHOOL - Certificate Discontinuation for Advanced Architecture

The Certificate in Advanced Architecture is comprised of six courses and is delivered through The Chang School’s
Engineering, Architecture & Science unit. The Academic Home, the Department of Architectural Science, has
approved that this certificate be discontinued due to low enroliment performance.



Table: Enrollments over the past five financial years in the Advanced Architecture required courses.

. . Enrollments
Required Course Codes and Titles 2020-21 | 2019-20 | 2018-19 | 2017-18 | 2016-17
CCMN 43'2 Commun.lcatlon in the 4 4 6 10 4
Engineering Professions
CKAR'215 Computer-Aided Architectural 5 5 3 12 4
Drawing
CKAR 500 Sustainable Buildings 6 0 3 0 0
CKAR 601 Building Science for
Architectural Preservation and 10 9 3 8 6
Conservation
Totals 25 18 20 30 14

This is a highly advanced and specialized certificate. For continuous learners to be admitted to the certificate
program, they must already have a university undergraduate degree in Architecture or Architectural Science or
a college degree in Architectural Technology.

This certificate has shown very minimal growth potential. There are 30 active certificate candidates currently in
the certificate. There have been 36 graduates from AY2016-17 to AY2020-2021. Accordingly, once this
certificate discontinuation is approved, cessation of registrations in the six-course Certificate in Advanced
Architecture will take place.

The certificate candidates will be informed of course offerings and timelines to complete their certificate. The
usual accommodations, if required, shall be made to facilitate completion of certificate graduation
requirements. Current certificate students will be informed that the certificate will be discontinued commencing
Winter 2022 term and that they must complete the certificate’s required CKAR courses. This will allow current
registrants time to complete the certificate requirements.

A review of the 30 active certificate candidates’, who registered since 2016/17 and have taken at least 1 course
towards the certificate, records shows:

Course Number of Students that Need to Complete
CCMN 432 8

CKAR 215 10

CKAR 500 15

CKAR 601 9

Need CKAR 201 (2016/17
Curriculum)



Additionally, comparing the number of electives to the number of required courses certificate candidate’s need
to complete resulted in the following table:

# of Electives Needs 4 Needs 3 Needs 2 Needs 1 Needs 0
Needed. Req. Req. Req. Req. Req.

0 0 1 1 6 5

1 1 5 4 1 4

2 0 1 0 1 0

Count 1 7 5 8 9

Discontinuation of this certificate would commence in the Fall 2022 term, with the last admit term in the
certificate being Spring 2022.

Appendix
Certificate Structure

Required Courses

CCMN 432 Communication in the Engineering Professions

CKAR 215 Computer-Aided Architectural Drawing

CKAR 500 Sustainable Buildings

CKAR 601 Building Science for Architectural Preservation and Conservation

Elective Courses (select 2)

CENT 500 New Venture Startup

CKAR 203 Specifications and Contractual Documents
CKAR 209 Digital Graphics for Architecture and Design
CKAR 785 Building Info Modelling (REVIT)

CKPM 214 Project Development and Control

CTEC 210 Fundamentals of Project Management

Recommendation
Having satisfied itself of the merit of this proposal, the Academic Standards Committee recommends: That
Senate approve the discontinuation of the certificate in Advanced Architecture — Chang School.

G. CHANG SCHOOL - Certificate Discontinuation for Design Management

The Certificate in Design Management dates back to 2001, a time when the particular management needs of
creative teams was starting to receive heightened academic recognition. Over the past twenty years, the
program has offered students a strong foundation in design management fundamentals, complemented by
introductory-level elective courses in a broad area of business functions, project management, graphic design
and communications. Please see Appendix A for a complete description of the certificate.



As summarized below, the Certificate in Design Management attracts a healthy number of student registrations
but fails to keep those students active in the program. We therefore believe that design management is an
important area of study with an interested audience; however, we identify two related issues that inform this
proposal to discontinue the program in its current form: curriculum design and student experience.

Curriculum design: A review of the competitive landscape in the area of design research, design thinking and
design management revealed a disadvantage in our curriculum design. Requiring students to complete eight 39-
hour courses demands a much longer - and more expensive - commitment from learners than most competitive
programs.

Student experience: In the past five years, we have frequently cancelled offerings of the required courses due
to low enrollment; this creates a poor student experience for those who register in the program keen to learn
about design management. Under the current curriculum structure, we see no reasonable path to enroliment
recovery which means the program marks an abdication of our Student Promise for current students and
creates reputational risk for the program, more generally, which will prevent us from converting prospective
students.

e Enrollment: From 2016-21, the certificate attracted a total of 93 new students which demonstrates a
reasonably healthy demand for design management among continuous learners. That said, in the same
time period, 11 students graduated from the program (approximately 2 graduates per year) which is a
graduation rate of about 12%.

e Student Status: As mentioned, in the past five years (2016-21), there were 93 new student registrations
in the certificate. However, in this same period, 56 students were discontinued from the program, and
eight students cancelled. Demonstrating the “stagnation” issue discussed above, 57 students considered
“actively registered” in the certificate have not taken a course and for those 11 students who
graduated, their average time to completion was 4.2 years.

e Financial Viability: The certificate generated a modest profit over the past five years (~$15,000);
however, recent returns decline. In 2019-20, the certificate generated a profit of $2,497 and in 2020-21,
the program ran at a loss of $4,183. The attrition rate of registered certificate students is limiting the
financial returns.

e Certificate Ranking: Based on the number of certificate student enrollments in the past five years
(2016-21), the certificate is ranked 55" of the 82 Chang School certificates.

Transition Plan

In the past five years (2016-21), 23 students took at least one course in the program. Each of these students will
be contacted to determine their goals; those who want to graduate with the certificate will be offered a viable
pathway to program completion. The three required courses will each run one more time after students are
notified of the discontinuation. Completing the five electives will not pose any challenges; with the exception of
the two CDDM courses, all elective courses run regularly as part of other certificate programs. Students with a
demonstrated interest in business fundamentals, more generally, will be advised to pursue the Certificate in
Business Management.

Concluding Remarks

Despite the issues identified with this particular program, effectively leveraging design resources to create
strategic advantage is highly valued across industries; design theory, research and thinking are readily applied to
solve business, social and environmental problems. While we explore options for potential new programming in
this important area of study, the School will keep one course from this certificate - CDDM 101 Introduction to



Design Management - with plans to add it as an elective in certificate programs related to fashion and interior
design.

Implementation: Fall 2022, with the last admit term in the certificate being Spring 2022.

Appendix A

Certificate in Design Management

In today’s dynamic economy, the skills of designers are particularly valuable. Design management has become
recognized all over the world as a core competency for companies in a variety of industry sectors. This multi-
disciplinary certificate program explores how to manage design effectively to achieve economic, social, and
environmental advantage in the modern business environment. It will also teach you to manage the creative
skills of designers to achieve specific strategic goals. Management in design firms is also addressed.

Admission Criteria

It is recommended that applicants have an Ontario Secondary School Diploma with six Grade 12 U or M credits,
or equivalent, or mature student status. Work experience and/or post-secondary education related to design or
business is desirable.

Certificate Requirements

The successful completion of eight courses (three required courses and five electives), with a cumulative grade
point average of 1.67 or higher, is required to graduate from the certificate program.

Required Courses

CDDM 101 Introduction to Design Management
CDDM 102 Desigh Management ||

CDDM 103 Desigh Management Project

Elective Courses

CCMN 314 Professional Presentations

CDDM 104 Design Awareness |

CDDM 106 Design Research

CDID 150 Design Theory

CENT 500 New Venture Startup

CGCM 110 Introduction to Graphic Communications
CITM 100 Foundations of Information Systems
CMHR 405 Organizational Behaviour

CMKT 100 Principles of Marketing

CTEC 210 Fundamentals of Project Management

Recommendation
Having satisfied itself of the merit of this proposal, the Academic Standards Committee recommends: That
Senate approve the discontinuation of the certificate in Design Management — Chang School.

H. TRSM - Modifications to the Real Estate Management Minor

Objective: The Real Estate Management (REM) Department is pleased to submit a restructured curriculum for
its Minor and requests respectfully the Undergraduate Curriculum Committee’s approval and then guidance in



moving the proposal through the University’s established formalities. Fall 2023 is the semester when this
change is planned to take place.

This proposal aims to attract more students to the REM Minor by reaching out to those, who major in any of the
TRSM schools or departments (the REM Minor is not/ will not be available to the students majoring or double-
majoring in REM), Economics, Geography and Urban Planning. A secondary aim is to provide to the non-REM
students a platform, which can serve as a stepping stone to the REM major, should any of these students
consider a transfer to a different major throughout their tenure. The existing curriculum design of the REM
Minor, built in 2016 and shown below, reaches out to a relatively small segment of the student population. The
Department’s current faculty capacity and strengths can support easily a much larger student population in the
REM Minor.

Background and Motivation: The REM Department is not quite 10 years old. Yet, it has seen considerable
growth and very dynamic changes in the components that define its fabric and missions:

The REM Department is uniquely positioned in Ontario (and possibly in Canada) as delivering the
premiere and most comprehensive undergraduate curriculum in real estate. Other universities offer one
or two courses in real estate (especially in a Finance or Economics department) or use their research
centers to offer usually highly specialized graduate level courses (such as the Infrastructure masters
program at York University);

The real estate markets have been stellar performers for the Canadian economy for several years. This
sector-wide economic strength has meant a visible increase in the demand for the individuals who
attain successfully sector-specific education. One of the SBM’s PPR tables documents that the real
estate sector’s recruitment growth outpaces all others’ surveyed for this review. Thus, the employment
opportunities in the real estate sector have been plenty and is expected to remain strong in the
foreseeable future;

The Real Estate sector is keenly aware of the gender imbalance and its diversity, equity and inclusion
implications. This point was articulated strongly by some of the sector leaders during a meeting on April
7,2021. Some members of the REM Department were invited to this meeting and were privy to the
discussion on this important societal concern. The sector is keen to address the gender imbalance over
the next few years. Thus, female students from other majors, who do the REM minor, are likely to
benefit from the sector’s efforts to address this fairness issue. The REM Department remains a critical,
comprehensive and dynamic educational resource to the real estate businesses and governmental
agencies in Ontario and beyond and to the students in TRSM and other faculties of Ryerson University;
The student numbers in the REM Major have climbed and stabilized nicely;

The Department has been very successful in its recruitment of highly talented scholars and in
consistently producing high quality and high volume research;

The Co-op program was initiated and has been a growing asset of the Department;

The curriculum for the REM Major was substantially revised and has been in place for about the last two
years;

New and innovative elective courses are either introduced or being crafted for integration into the
curriculum in the near future;

Research grant applications are on the increase;

Rebuilding a research institute, which provides public visibility to the Department and TRSM through its
reach-out activities and consulting projects, has given the Department a new venue of dialogue in
policymaking topics;

Recruitment of a PhD student, who is in the program, is followed by recruitment of a second PhD
student, who will begin his program in Fall 2022;



e The Real Estate Ryerson, our student association, has been very active, either organizing events with
alumni or sector stakeholders and / or competing successfully in various case competitions;

e The Department, as a member department of the School of Business Management, has participated
actively the School’s Periodic Program Review (PPR) exercise;

e The Advisory Council is being renewed with new members joining it;

e The members are serving on the research committees of governmental or non-for-profit organizations
in the real estate sector;

e The Department has formed a partnership with REALPAC, the real estate industry’s association, and
been holding an annual symposium for the last four years.

The Department brought its new thinking about the REM Minor to a preliminary discussion with the members of
the UCC during the Winter 2021 semester. Following the UCC members’ advice, the Department has held
consultation meetings with Ms. Angela Beasley, the Undergraduate Publications Officer, Dr. Cynthia Holmes, the
Associate Dean of Faculty and Academic, TRSM, and Dr. Tina West, the Director of Curriculum Quality
Assurance. We thank all members of the UCC and Ms. Beasley, Dr. Holmes and Dr. West for their highly
constructive feedback and seasoned guidance.

Based on these discussions, here are a few more points of relevance to this proposal:

1) We borrow a definition of coherence, which states: " the quality of forming a unified whole." (see
https://www.lexico.com/definition/coherence). We believe that the proposed structure put together in
this document forms a unified whole, especially in the spirit of open electives, which allows students the
flexibility and freedom to decide what constitutes coherence for them based on their own preferences.
The REM Department will soon be a member of the open electives model. In particular, the idea
underlying the open electives approach empowers a student to design the set of courses s/he chooses
from within the University’s schools and departments. This approach allows us to be innovative and
inclusive of many more students than before.

2) Undertaking the departmental PPR work has put forth some data for our further consideration and
action. The REM Department has been offering its minor since 2016. There have been only 12 students,
who has earned completed the requirements of our minor, so far. The distribution of these 12 students
across majors and years is as follows:

Year No of students
2020 5
2019 2
2018 4
2017 1

These five (5) students, who earned the REM Minor in 2020, came from the following majors:

2 students - Marketing
1 student - Law

1 student - Hospitality
1 student — Planning



3) Now that the REM Major has been restructured and is poised to expand with new electives over time,
this is the ripe time that the Department moves to restructure its minor.

The members of the REM Department believe that:

e our minor needs a boost and that our department can easily and enthusiastically accommodate it;

e these departmental growth and dynamic changes, elaborated above, have formed a faculty team that is
robust, talented, prolific, and productive and have the capacity to foster further growth;

e making our departmental offerings to a wider range of students, especially those in TRSM, is one of the
growth areas that the Department is keenly focusing on. The real estate sector needs talented and
knowledgeable individuals, who can transform productively their human capital to sector-needed and -
specific uses. For example, all real estate firms need human resources or technology or marketing
specialists, among others;

e providing an attractive minor to all students in TRSM and to students in other departments within the
University underlies the motivation of our proposal.

In conclusion,

e the proposed curriculum for the REM minor expands students’ choices by covering a much wider set of non
REM courses;

e under the new format, students are required to take a minimum of four (4) real estate courses: REM300 and
three other courses that are either members of the REM Major or LAW703. The sequence of courses plays
an important role;

e the spirit of open electives is somewhat being integrated to provide greater access to students from other
disciplines, both within and outside TRSM.

e itis our hope and desire that students in other fields can do a minor in Real Estate. This will guide them not
only to initiate the transformation and enrichment of their human capital but to also enhance and widen
considerably their employment opportunity set.

Current plan
To receive this Minor, students must complete six (6) courses from the following curriculum:

— Mandatory REM courses: REM300 Introduction to Real Estate Management
— Plus one (1) of the following:

PLX 333 City Building: Planning for Non-planners
PLG 100 Intro to Urban and Regional Planning
Note: PLX 333 is not available to students in Urban and Regional Planning.

PLG 100 is only open to students in Urban and Regional Planning
— Plus one (1) of the following:

REM 400  Real Estate Finance
PLE 635 Feasibility Analysis of Development

— Plus three (3) courses from the tables below, as indicated:

— Group 1: Minimum two (2), maximum three (3) of the following:
LAW703 Real Estate Law


https://www.ryerson.ca/content/ryerson/calendar/2020-2021/courses/planning/PLX/333.html
https://www.ryerson.ca/content/ryerson/calendar/2020-2021/courses/planning/PLG/100.html

REMA420 Sustainability in Real Estate

REMS500 Real Estate Development and Project Mgmt
REM520 Real Estate Economics

REM®600 Housing and Construction Management
REM620 Real Estate Investment Analysis

REM660 Real Estate Strategic Management

REM700 Real Estate Valuation

REM750 Real Estate Research Methods

— Group 2: Minimum zero (0), maximum one (1) of the following:

GEO 151 Location, Location, Location

GEO 231 Principles of Demography

GEO 719 GIS in Business: Strategic Mgmt Decisions
PLE 565 Community Sustainable Development
PLE 755 Contemporary Urban Design

PLE 815 Facility Siting and Env. Risk Assessment

Students must complete six (6) courses: if one course is chosen from Group 2, then two courses must be chosen from Group 1. If zero (0) courses are chosen from Group 2, then

three courses must be chosen from Group 1.

Proposed REM Minor

— Total number of courses required: 6 courses

— Mandatory REM course:
Course Title Requisite
REM300 Intro to Real Estate Management None

— Other courses in the REM Major: A minimum of any of the three additional REM courses from the table

below:

Group 1 courses:

Course Title Pre-requisite Other
REM700 Real Estate Valuation REM300 None
REM400 Real Estate Finance REM 300 and (FIN300 or ECN 320 FIN707
or AFF 210 or HTA602) (Anti-req)
REM420 Sustainability in Real Estate REM300 None
REM520 Real Estate Economics (ECN 104 or ECN 204) or Direct None
Entry
REM600 Housing and Construction Management REM 400 and REM 520 None
REM620° Real Estate Investment Analysis REM 400 None
REM660 Real Estate Strategic Management REM 400 None
REM750 Real Estate Research Methods None None
REM770" Global Real Estate REM 400 None
REM500 Real Estate Development and REM 400 and REM 520 None
Project Mgmt
LAW603* Advanced Business Law Prerequisites: LAW122 None




LAW703*

Real Estate Law

Prerequisites: LAW603

None

* Students could skip this by taking PLE 635.

A A new elective course being added to the REM curriculum.

# Students in the Business Management - Law and Business Major can use only one of LAW 603 or LAW 703 towards minor requirements.

Available Non REM courses: A maximum of two (2) courses from the table below.

(Notes: Any course that has 2 or more levels of prerequisites - e.g. a course that has a prerequisite, and that

prerequisite course also has a prerequisite - is removed.)

Group 2 courses:

Course Code Course Title ‘ Requisites
Courses That Affect Directly the REM Curriculum
Prereq: ACC 100 or ACC 110 or ACC 340 or
Managerial Finance | AFA 100 or Direct Entry
FIN300 Antireq: AFF 210, ECN 320, HTA 602
AFF210 Principles of Finance | Prereq: QMS 130
HTAG02 Financial Management for Hosp/Tourism Z:ﬁc:?:q%
HTL510 Asset Management in Hospitality :;ZT:_}%HTL 130)
ECN101 Principles of Microeconomics Antireq: ECN 104
ECN104 Introductory Microeconomics Antireq: ECN 101
ECN201 Principles of Macroeconomics Antireq: ECN 101
ECN204 Introductory Macroeconomics Antireq: ECN 201
LAW122# Business Law None
Courses in Geography, Urban and Regional Planning and Environment, and Urban Sustainability
GEO 151 Location, Location, Location None
GEO 231 Principles of Demography Not available to EUS students
GEO 719 GIS in Business: Strategic Mgmt Decisions None
PLE 565 Community Sustainable Development None
PLE 755 Contemporary Urban Design None
PLE 815 Facility Siting and Env. Risk Assessment None
PLE 635 Feasibility Analysis of Development None
PLE 795 Local Economic Development Fundamentals None
PLX 333 City Building: Planning for Non-Planners N/A to URP/Arch students
Not available to Planning students; Prereqgs
The Human World to be removed while transitioning to open
PLX 599 electives
PLG 100 Intro to Urban and Regional Planning Only available to URP students
EUS 102 Environment and Sustainability None
EUS 202 Sustaining the City's Environments None
EUS 301 Reading Neighbourhood Environments None
EUS 450 Responses to Climate Change None
EUS 550 Sustainable Cities: Politics and Equity None
EUS 650 Waste and Waste Management None
EUS 750 Energy and Transportation Transitions None



https://www.ryerson.ca/content/ryerson/calendar/2021-2022/courses/accounting/ACC/100.html
https://www.ryerson.ca/content/ryerson/calendar/2021-2022/courses/accounting/ACC/110.html
https://www.ryerson.ca/content/ryerson/calendar/2021-2022/courses/accounting/ACC/340.html
https://www.ryerson.ca/content/ryerson/calendar/2021-2022/courses/accounting/AFA/100.html
https://www.ryerson.ca/content/ryerson/calendar/2021-2022/courses/finance/AFF/210.html
https://www.ryerson.ca/content/ryerson/calendar/2021-2022/courses/economics/ECN/320.html
https://www.ryerson.ca/content/ryerson/calendar/2021-2022/courses/hospitality-and-tourism-management/HTA/602.html
https://www.ryerson.ca/content/ryerson/calendar/2021-2022/courses/quantitative-methods/QMS/130.html
https://www.ryerson.ca/content/ryerson/calendar/2020-2021/courses/hospitality-and-tourism-management/HTA/402.html
https://www.ryerson.ca/content/ryerson/calendar/2020-2021/courses/finance/FIN/300.html
https://www.ryerson.ca/content/ryerson/calendar/2021-2022/courses/hospitality-and-tourism-management/HTL/130.html
https://www.ryerson.ca/content/ryerson/calendar/2021-2022/courses/economics/ECN/101.html
https://www.ryerson.ca/content/ryerson/calendar/2021-2022/courses/economics/ECN/101.html
https://www.ryerson.ca/content/ryerson/calendar/2021-2022/courses/economics/ECN/101.html
https://www.ryerson.ca/content/ryerson/calendar/2020-2021/courses/economics/ECN/201.html

EUS 760 Cities at Risk None

EUS 850 Sustainability in Organizations None

EUS 860 Measuring Sustainability None

ENH 825 Risk Assessment None

GEO 411 Resource and Environmental Planning Prereq: GEO131or 303 or EUS102
GEO 514 Resource Management in Northern Canada Prereq: GEO131 or GEO303

GEO 671 Developmental and Environmental Law None

HIS 828 Science, Corporations and the Environment None

IDE 309 Sustainable Design Antireq: FCD309

POL 377 Urban Sustainability Policy None

# Students in the Business Management - Law and Business Major can use only one of LAW 603 or LAW 703 towards minor requirements.

Recommendation

Having satisfied itself of the merit of this proposal, the Academic Standards Committee recommends: That
Senate approve the modifications to the Real Estate Management Minor — Ted Rogers School of
Management.

Respectfully Submitted,
Kelly MacKay, Chair for the Committee
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